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1 Summary of main findings in Russian

POJIb OBPA3OBAHMUS B IIOAAEPIKKE COLIMAJIBHON UHTEI'PALIMU U
YCTONYUBOCTH K PATUKAJIN3AIIUU MOJIOJEKH B
HEHTPAJIBHOU A3UU N EBPOIIEMCKOM COIO3E

0630pHLII71 JAOKRJIAA —KpaTlcoe PE€3IOME€ OCHOBHBIX BbIBOI0OB

Ha Bropoii BcTpeue munuctpoB obpazoBanusi EBponeiickoro Coro3a u LlenTpanbHoil A3uu B
Acrane B 2017 romy poar o0Opa3oBaHHsi B TPEAYNPEKICHUH W TPOTHUBOJCHCTBUH
HACWJIBCTBEHHOMY 3KCTPEMU3MY CPEId MOJIOJCKHU ObLlIa OTpesieNieHa B KAa4eCTBE MPUOPUTETHON
obmactu st corpynanuectBa EC u LlentpansHoit Asun B chepe oOpa3oBaHust U 00ydeHUs. ITO
MPUOPUTETHOE HampasieHue coorBercTByeT Llensm OOH B o0nactu yCcTOWYHBOTO pa3BUTHSA, B
gactHocTH L[YP 4, xotopas 3akirodaercss B «00OECIEUEHUH BCEOXBATHOTO M CIIPABEIJIUBOTO
KayeCTBEHHOI0 00pa30BaHUs W MOOIIPEHHHM BO3MOKHOCTH OOy4YeHMsS Ha MPOTSHKEHUHM BCel
JKH3HU U Beex»'. 1lenbio JaHHOTO TOKIIana SBISeTCs 0030p H30PaHHBIX IIEPEIOBBIX MIIH 1aKe
HAWTYYIINX TPAKTAK CO3JAHMS YCHENMIHBIX MOJENe KAauyeCTBEHHOT0 W WHKIIO3MBHOTO
obpazoBanus Ha ypoBHe BO u [10O, a Takke NpuMepoB YCTEHIHOTO BIUSHUS Ka4ye€CTBEHHOTO
oOpa3zoBaHusl Ha OOpHOY C MpoIeccaMu PaJAMKAIU3AIMKM CPEIH MOJIONEKU U IPYTUX TIPyIIl B
coobmectBax EC u ctpan [{A.

Tparuueckast BOJIHa TEPAKTOB U PACTYILEE YUCIIO MPOSBICHUN HACHIILCTBEHHOTO AKCTPEMU3MA B
EBpone, nauaBmeecs ¢ 2015rona, 3acraBmiio EBponetickuii Coro3 OCTaBUTh MPEIOTBPAIICHHUE
HAaCUJIbCTBEHHOW PaJMKaIU3alMKi B YHCIIO CBOMX npnopHTeT0132 ¥ HadaTh MOUCK d(PPEKTUBHOMA
MOJICJIM B3aWMOCBSI3U OCHOBHBIX CTpaTeruii oOpa3oBaHMsl M OOYYEHHsI C JAHHOM KOHKPETHOM
nenpto. Jlimsg oOecnedeHUs BBIMOJHEHHUS CTOJNb CJIOKHOH ITOJMTHYECKOM TIOBECTKH JIHS
HEOOXOIUMO, YTOOBI COOTBETCTBYIOIIME 3aWHTEPECOBAHHBIE HAIIMOHAIBHBIE CYOBEKTHI
MOHUMAJIA ¥ IPUHUMAJTH CIICAYIOIIHEe (YaCTHYHO) B3aUMOCBS3aHHBIC KOHIICTIIUH:

1) xayecTBeHHOe 00pa30BaHHE - O5TO CJIOXKHBI TEPMHUH, OOBIYHO CBSI3aHHBIH C
3G (HEeKTHBHOCTBIO, PE3YJIBTATUBHOCTHIO U PAaBEHCTBOM, KOTOPBIA MPEACTABISET COOOM
MHOTOMEPHYIO KOHIISTIINIO, BKIFOYAIOIIYI0 B ce0sl: &) pABEHCTBO H CHPAaBEIJIUBOCTh —
0J1, THUYECKAsl IPUHA/JIC)KHOCTD, COCTOSIHUE 3/I0POBbSI, CEMbsI, PEJIMTUS U COLUATBHOC
MPOUCXOXKACHUE HE JOJDKHBI OBITh TPENSTCTBUEM JUISl TMOJNYYCHHS JFOOOTO YpPOBHSI
oOpa3oBanus; D) KOHTeKCTyaIM3anMsl H AKTYAJIBHOCTh — KAYECTBEHHOE 00pa30BaHUE
HE SIBJISICTCSl KOHIICTIIIUEH, MPUMEHUMON 00O0OIIEHHO, HE3aBUCUMO OT HAI[MOHAIBHBIX,
pPCTHOHANBHBIX W/WIIM  MECTHBIX OCOOCHHOCTEH, YCJIOBHH © mOTpeOHOCTEH; C)
yCTOHYHBOE pa3BUTHE — JIFO00C MU3MEHEHHUE B CHCTEME 00pa3oBaHUs TPeOyeT BpEMEHH
JUIS €r0 peaju3alliu, MO3TOMY KpaliHe BaKHO OOECICUUTh UX WHCTHTYIIHMOHAIH3AIMIO
MyTeM MOBBIIICHHS TOTEHIIMANIA OPraHoB 00pa3oBanus; d) comepKaHUe — KAUSCCTBEHHOEC
0o0pa3oBaHHE OTpPaXKaeT TEKYIIYI CUTYalldil0 W TOTPEOHOCTH phIHKA W MPH 3TOM
o0ecreyrBaeT yJaluxcsl akTyalbHBIMH YYeOHBIMU TUTAHAMH, MaTEepUATaMU U METOJIAMH
o0yucHHs; €) pe3yJbTaThl O00yYeHHsI — IOCJIC 3aBEPIUICHUS OINPEICICHHOTO YPOBHSI
00pa3oBaHMs yJanuecs: JODKHBI MOTYYUTh MUHUMAIBHBIN CTaHAAPT HABBIKOB U 3HAHUIA;
f) cpema — xadecTBeHHOe 0O0pa3oBaHHE JODKHO OOECIIEUMBATHCS B 3I0POBOM,

* https://sustainabledevelopment.un.org/sdg4
® [leknapauus 0 NPOABUKEHNM TPaXAAHCTBA U OGLNX LIEHHOCTEN CBOGOLI, TEPMMMOCTM 1 HEAUCKPUMUHALIAM 3a cHeT o6pasosanus, Mapuxk, 17
mapta 2015 roga.
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0e30macHON W 3allUIIeHHOW cpene; J) KBaJIW(pUUUPOBAHHbIE MpeNnoJaBaTeJ M —
XOpOIIO 00pa30BaHHBIC W TOATOTOBJICHHBIC YYUTENS SIBISIOTCS OCHOBHBIM aCIEKTOM
KaueCTBEHHOTO0 00pa3oBaHus, a 00eCIeueHUE U MPEAOCTABICHUE UM COOTBETCTBYIOIIUX
1 HEOOXOIMMBIX BO3MOYKHOCTEH JIJISl TMYHOTO POCTA M PA3BUTHS JTOJDKHO OBITH B IIEHTPE
BHUMAaHUS KaXK 10U CTpaHBI3.

2) coumajbHAsi MHKJIIO3MBHOCTHL B _00PA30BAHUHM - TPEACTaBISIET COOON ICHCTBUS IO
CYKPEIUICHUI0 TIOTEHIMalla CHUCTeMBbl O00pa3oBaHUs JUIsi OXBaTa BCEX yqamnxc;l»4.
CrnemxyeT OTMETHTh, 4YTO HBIHCINIHES 3HAYCHHWE WHKJIIO3MBHOIO O0Opa3oBaHHUS B
JNCUCTBUTENFHOCTH KAacaeTcsl BCEX, a HE TOJNBKO YYaIIMXCi C OrPaHUYCHHBIMU
BO3MOXXHOCTSIMH TIO 3JIOPOBBIO, KakK 3T0 Obuto panblne. CoIualbHas WHTETpaIus
MpECTaBIseT CO00M MHOTOMEPHYIO KOHIICIIIMIO, KOTOpasl 3aTparuBaeT pazIuYHbIC
aCTICKThI JKWU3HH, TaKHE KaK SKOHOMHYECKHE, MOJUTHYCCKHE M KyJIbTypHBIC. [ToaTOMy
KpaiiHe BaXHO 00ECTICUUTh JOCTYI K 00pa30BaHUIO TSl BCEX, C TEM YTOOBI JaTh 3HAHUS,
HABBIKH U YCTAHOBKH, KOTOPBIE TTIOMOT'YT OXBAaTHUTh ACIEKTHI COMAILHOM HHTETPAIUN BO
BCEX YIOMSHYTBIX OONACTSX. DTO TO3BOJUT BCEM YyYaIIMMCS HE TOJIBKO MOIYYUTh
KaueCTBEHHOE O0Opa30oBaHWE, HO W HMHTCTPUPOBATH HMX <B CHCTEMY COIHAIbHBIX
OTHOLICHHH B OGIIECTBEY .

Heo6xoauMocTh OAIEp)KKH COIMATBPHOM MHTETPAIlUU CTajla eie 0ojiee BaXKHOW IOCIe
HamaJeHusl TePpPOPUCTOB Ha EBPONEWCKHE Meramnoyucel. B cBere 3TUX COOBITHIA
MUHHCTPBl oOpas3oBanusi rocyaapctB EC Bcrperunucs B Ilapmxe B 2015 rony wu
noanuca  Ilapusicckyro  Oekaapayuio 0 NPOOBUNCEHUU 2PANHCOAHCMBA U  0OWUX
yenHocmet c60000bl, MEPRUMOCIU U HEOUCKPUMUHAYUY 3a cuem 00pa3zo8anus. I TaBHOM
TeMoll oOcyxneHuss B Ilapuxe cram Bompoc TOro, «ak oOpa3oBaHHE U
npodeccuoHanbHasi TMOATOTOBKA MOTYT HAMITyYIIUM 06£)a30M pemaTh TPOOIEMBI
COLMAJIbHOW MHTETpalty, paJuKalu3alii U Ipa)XKIaHCTBa» B LEISIX MPEeJOTBPALCHHS
APYTUX TEPPOPUCTUUECKUX HANIaICHUM.

3) mepexoa K PBLIHKY TPYAA - HBIHCIIHSS [N00abHAs CHTYaIMsl CO3/1aeT 3HAYUTEIBHOEC
OILYIICHUE COLMAIbHOW M SKOHOMUYECKOW HEONPENENEHHOCTH Cpeau Yydalluxcs, a
TaK)Xe Cpely JIUI, MPUHUMAIOIIKUX PelleHUs] Ha HallMOHAJIbHOM ypoBHe. KauecTBeHHOE
oOpa3oBaHue, MOAJCPKUBAIOIICE CONHAIBLHYI0 WHTETPAIUI0 yJYaIIUXCs, MOXET CTaTh
MOIIHBIM HMHCTPYMEHTOM IUIaBHOTO Tepexoja K PBIHKY Tpyna, OJHAKO, €CIU 3TOT
MPOLIECC CTOJIKHETCS C LEIbIM PSAOM MNPENSTCTBUN, AENAIOIMIUX HEBO3MOXXHBIM IS
BBIITYCKHUKOB IIKOJI HAWTH JOCTOWHYIO palOTy, 3TO MOJKET MPUBECTH K COITHATBHOU
msomsimn’ . 1o manaeiM MOT (2014): #ecrnoco6HOCT MOMYYNTh TOCTOHHYIO paGoTy
Mocjie  3aBeplieHUs] O00pa3oBaHUS MOXET HUMETh Cepbe3Hble U JOJITOCPOYHbIE
nocaeacTBus st (...) IpogecCHOHATBHBIX CITOCOOHOCTEH M HABBIKOB, a TaKXke /A (...)
JIOXOJTHOCTH HaceneHus» . [I03UTUBHBIN MEpBbIE IIard Ha pPBIHKE TpyAa, C APyrou
CTOPOHBI, MOTYT OKa3aTh MOJOXXUTEIbHOE BIUSHUE HA MPOPECCHOHATBHBIN M JTUYHBIN
ycrnex B OyaymieM.

® https://www.vvob.be/en/education/our-vision-on-quality-education
IOHNCE®. 2000. OnpepeneHve NoHATUSA KavecTBa B obpasoBaHum [locTynHo oHnaiiH: https://www.unicef.org/education/files/QualityEducation.PDF

4 FOHECKO. 2017b. PykoBoacTBo Ans ob6ecneyeHns MHKIO3NBHOCTM 1 paBeHCTBa B 06pa3oBaHuM [JOCTYNHO OHMawiH:
http://unesdoc.unesco.org/images/0024/002482/248254e.pdf

5 Coset EBponbl. 2015. PykoBOACTBO AN y4uTenei no coumanbHon MHTerpaumum obLwyH poma, allkany n «ervunTsH» B wkonax. [JocTynHo oHnaiiH:
https://www.coe.int/documents/3843514/13597853/Guidelines-for-teachers-En.pdf/23d76fe4-66d2-4aae-8437-cfcecbd64d5b

& http://ec.europa.eu/education/news/20150316-paris-education_en

" FOHECKO. 2000. Mepexon Monoaexu ot y4ebbl k paboTe: Npobremsl M NPUHLMMLL. [JOCTYNHO OHNaNH:
http://unesdoc.unesco.org/images/0012/001206/120642e.pdf

8 MOT. 2014. PbiHok Tpyaa MonoApbiX XeHWWH 1 Myx4nH B O6beguHeHHon Pecnybnuke TaH3anus. [JoCTynHO OHNaMH:
http://www.ilo.org/wecmsp5/groups/public/@dgreports/@dcomm/documents/publication/wcms_329976.pdf
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4) mpenoTBpalleHNe HACWILCTBEHHOI0 YKCTpeMu3Ma (depe3 o6pa3oBaHme) - Kak ObLIO
3asBJICHO Ha HEO(QUIIUAIBHON BCTpEYe MUHHUCTPOB OOpA30BaHUsS CBPOICHCKUX CTpaH B
[Mapmwxe B mapre 2015 roma, oOpa3oBaHuWe, Kak OXHAAeTCs, OyIeT CrocoOCTBOBATh
Pa3BHTHIO TPAKIAHCTBA M OCHOBHBIX €BPOICHCKUX I[CHHOCTEH, TAKMX KaK TEPIUMOCTD,
HEJIMCKPUMHHAIMS, CBOOOAa (BBIpaXKCHUS MHEHUH | JIpyrHe €€ MPOSBICHHUS),
MEXKYJITYPHOE IIOHUMAHUE B COTPYIHUYCCTBO.

[ToBeneHueckne HaBBIKM, HEOOXOIUMBIE [UIS  pealM3allid  3TUX  IICHHOCTEH,
JEUCTBUTENLHO BCE LIMpPE NPU3HAIOTCS B KAYECTBE CTPATETMYECKUX I PELICHMS
MIPOU3BO/ICTBEHHBIX, SKOJIOTHUECKUX U COIMAIBbHBIX mpobsieM XX| Beka. B To ke Bpems,
OHM TMOTEHUUAILHO MOTYT BHECTH BKJIAJ B MPEIOTBPAIIEHUE HACHIbCTBEHHOTO
IKCTpeMHU3Ma (B KOHTEKCTE Pa3InYHbIX HJICOJIOTHUECKHX OCHOBAHUH).

B o6Onactu BbIcHiero o0pa3oBaHus HauOoliee BaXXHBIM JBUTATEIEM HHKJIIO3MBHOIO
oOpazoBanus siBisercs boaoHckuii mpouece, Hayatelii B 1999 rony. Eme omHuM BakHBIM
laroM Ha TMyTH pa3BUTHS CEKTOpa BBICHIETO OOpa3oBaHMs B O0JIACTH HWHKIIO3MBHOIO
00pa3oBaHMsl CTaJO MPHUHATHE W peaju3alys HeJaBHEro KOMMIOHHMKE EBpormeiickoll koMuccuu
OoOHoByenHast moBecTka aHA EC mo Bbicmiemy oOpa3oBaHuio u camoil OOHOBJIEHHOM
noBectku A EC mno BbicmiemMy o0pa3oBaHuio (IOKYMEHTa, JIOTIOJHSIONIETO U
MOIKPEILIAIONIEro Kommionuke) B mae 2017roza.

B obGnactu mpodeccnoHaJbHOro 00pa3oBaHus M 00VYEeHHMs BaXHBIM IIaroM Ha MYTH K
nosbimeHuto kauecta 1100 sBnsercs Komenrarenckumii mpouecc, Havatelii B 2002 rony.
Hogrrit kommieke cpennecpounbix 3aaa4d B odnactu [100 Ha mepuox 2015-2020rr. HamedeH B
pamkax Puakckux BbiBom0B 2015 roga. B GoJiee o0meM mnjiaHe BaXHOW CTPYKTYpPOH JUIs
MOBBIIIEHUS] WHKJIIO3UBHOCTU 00pa3oBaHUs SBISIOTCS DPAMKM KBalM(UKaLMi, Takue Kak
EBponeiickas paMka KBaau(puKanuii.

Kak ormeuaercs B coBMecTHOM Jokjane Esponeiickoro Cosera u Kommcenu mo
peamu3zanun Ctparerun corpyaHudectBa crpan EC B o6aacTtu o0pa3oBanusi 1 00y4eHUst
(ET 2020) semymiearnom B gekadbpe 2015 roma, mocnmeayroras AeATEIbHOCTb, CBA3aHHAS C
[Tapuxckol AeKIapanyvel UMEeT BaKHOE 3HAYECHHME B IIPEACTOSINME roabl. Ero akTyaabHOCTH
MTOAKPEIUISIETCS TOCTOSHHBIM IPUTOKOM B EBpOITYy MUTPaHTOB Pa3aInyHOr0O MPOUCXOKICHHUS.

B coorBerctBum ¢ Ilapmwxkckoit nexnapauueit 19 suBaps 2016 roxga EBpomnelickuii mapiameHT
IPUHSAT Pe30JIOUUI0 0 PO MEKKYJIbTYPHOIO JHAJIOra, KyJbTYPHOIO Pa3HOOOpa3usi M
o0pa3oBaHusi B NpoaABM:KeHUN ocHoBomoJiaraomux npas EC. Cpenu npouero, pesosronus
MNOJATBEpAMJIa BaXXHOCTh OOpa3oBaHMs, OOydeHHs, CIOpTa U BOJOHTEPCTBA B IpoOLECcCe
COLIMAJIbHOW MHTETpAllMd TPaXkJaH, HUCXOJsS M3 TOr0, 4YTO BCE BBIIICYNOMSHYTOE IIOMOIAET
pa3BUBaTh 3TUYECKHUE M I'Pa)XJAHCKUE LIEHHOCTH CPEIM yJallluxcs, B CBSI3U C YEM CUMTAETCS
BaXHBIM YBEJIMYUTh TOCYJAapPCTBEHHBIE MHBECTHLIIMM B MHKIIO3UBHOE, KAUECTBEHHOE U
JOCTYITHOE 00pa3oBaHue ISl BCEX.

14 nosi6pst 2017 roga EBpomneiickas KOMUCCHS OMYOJUKOBaJla KOMMIOHHKE 00 YKpelJeHHH
eBpPONeicKoil MIEHTHYHOCTH 4Yepe3 o0pa3oBaHUe M KYJbTYPY B KaueCTBE JOMOJHEHUS KO
BcTpeue JswmnaepoB B ['érebopre 17 wHos06ps 2017 roma, MOCBAIMIEHHOW COJEHCTBUIO
CTIPaBEIIIMBOMY JOCTYITY K pab04YnM MeCTaM B SKOHOMHYECKOMY POCTY.

17 wosiops 2017 roma Espomneiickumii mapimament, CoBer u Kommccust mnpoBo3riacuiu
EBponeiicknii croim couMadbHBIX NpaB, JAOKyMEeHT coctosmmii u3 20 TpUHIMIOB,
obecrieynBaOIUX HOBBIE U Oojee 3(h(eKTUBHBIEC MpaBa Ul TPaKAaH B ObICTPO MEHSIOMIEMCS
MHpe.
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B nononnenue k EBponeiickomy Coro3y - M JaXe HCTOPUYECKHM HAMHOIO paHbLIE U
reorpaduuecky  Jajbllie 3a €ro mpeieiaMd - aKTUBHO [JCWCTBYET psl  APYIHX
(MEKTIPABUTEIBCTBCHHBIX ¥ HEMPABHTENLCTBEHHBIX) MEXIYHAPOIHBIX OpraHH3aluil B
MOJIICPXKKY COIMATBHOW CIUIOYEHHOCTH, MPaB YeIOBEKa M WHKIIIO3UBHOCTH, B OCOOCHHOCTH
yepe3 oOpasoBaHue. B 0030pHOM JOKIa/[e KpaTKO aHAIM3UPYETCs Cledyroiiee acrmekThl: (i)
Opranmsanus O0seaunenasix Haruit (Bkmouass KOHECKO u FOHUCE®); (ii) Opranu3zamus mo
oesonacHoctu u corpyanuuectBy B EBpomne; (iii) Coser EBpomsr; (iv) ODCP; (V) Becemuphbiii
Oank; (Vi) Aswmarckuii Gauk pasutus; (Vi) I'epmanckoe OOIIECTBO MO MEKIYHAPOIHOMY
cotpyauundectry (GIZ).

B Espomne, llenTpanpHOil A3MM M APYrHX CTpaHax OBUIO NTPEANPUHATO OOJIBIIOE YHCIIO
WHUIMATHB, HANIPABICHHBIX HA COACHCTBHE COLMATHHON MHTETPALUU B CUCTEME 00pa30BaHUs U
nocpeACcTBOM Hee. MHOrHE U3 HUX HE BCerja JOKYMEHTAIbHO 3a()MKCHUPOBAaHbI, OCOOEHHO €CIIU
OHM HAXOJATCS B BEJACHHH HEMPABUTEIHCTBEHHBIX opraHm3anmii. Jlaxe ecnu uHpopmamus o
COOTBETCTBYIOIIUX MPOrpaMMax, MPOEKTaX, MEPONIPUATHUSIX U CYIIECTBYET, OHA 3a4acTYyI0 HOCUT
pa3pO3HEHHBIN XapaKTep, a OLEHKA BO3AEHCTBUS, CBUIETENILCTBYIOLIAS O «1€PELOBOM OIIBITE» B
3TOW 00JacTH, MPOBOIUTCS peako. B o0030pHOM oTdere mpencraBieHa wHbopmarus o 8
nepefoBbIX MpakTukax u3 EBponbl 1 6 u3 LlenTpanbHON A3uM, OXBATHIBAIOIIUX CEKTOpa
BhIciiero oopasoBanus, [I00 u HedhopmabHOTO 00pa30BaHUS.

Ha ocHoBe Teopernyeckoili WH(GOpPMALMK O COOTBETCTBYIOIIMX KOHICMIUAX, a TaKKe
MPEJICTABJICHHOTO IEePEIOBOTO OMbITa B O030pHOM JOKIAaAe ObLT BHISBICH Psll BHI3OBOB U
peKoMeHAaluii 110 MHKJIIO3UBHOMY 00pa30BaHMUIo.

[ToBbIIIIEHNE YCTOWYMBOCTH MOJIOACKH K PAJAWKAIM3AIMH - 3TO JAOCTaTOYHO CIIOXKHAs 3a/1aya,
crosIas Hapsy ¢ IByMs (GyHIAMEHTAIbHBIMUA BbI30BaMU: (i) pUCK paJuKaIH3alii U METO/bI
ee MPEIOTBPAIICHUS B 3HAYUTEIBHON CTENEHHM 3aBHCAT OT CTPAHOBOTO KOHTEKCTAa U €e
YA3BUMOCTH  TIEpEJ  HACWIBCTBEHHBIM OKCTPEMH3MOM — KOH(IMKTHash OOCTaHOBKA,
neMorpaguueckas CUTyaIusi, MOJIE)Ib TPaXJAHCTBEHHOCTH, CUCTeMa 00pa3oBaHus U T.1. Takum
00pa3oM, He CYIIECTBYET €IMHOTO MOAXOJa, KOTOPBI MOXHO OBUIO ObI IPHUMEHSATH BO BCEX
crpanax; u (i) 00OBEM COOTBETCTBYIONIMX M 3aCIyKHBAIOIIMX JIOBEPHS HCCIICIOBaHUN U
(aKTUYECKHUX JAHHBIX, HWMCIOMIMXCSA Uil Pa3paOOTKM MOJHMTHKH B KOHKPETHBIX CTpaHax,
orpaHu4eH. B pe3ynbraTe moiMTHYECKas MPHBEPKEHHOCTh IIEIEBBIM CTPATETUsIM B 00JaCTH
o0pa3oBaHus, HANpaBJICHHBIM Ha MPEIOTBPAIICHUE paTvKalu3allid, B Pa3IMYHBIX CTpaHax
pasnu4daercs.

TeMm He MeHee cyIiecTByeT o0Iee MOHMMaHUEe TOH BaKHON POJIH, KOTOPYIO 00pa3oBaHUE UTPAET
B YCTpaHCHHUH IABHUXYIIUX CHUJII HACUIIBCTBCHHOI'O0 3KCTPEMHU3Ma U IMOBBIIICHUN yCTOﬁ‘IHBOCTH
yyaluxcsi K HeHaBUCTHUYECKUM BBICKA3bIBAHUSIM M TpONaraHjie, y3aKOHUBAIOIIUM NIPUMEHEHHE
HACHJIUS. DTO MOXKET OBITh JJOCTUTHYTO MOCPEICTBOM CIECAYIOUINX METO/I0B!

B3auMocBsizZaHHOe KavecTBeHHOe 00pa3oBaHWe, MHKJIIO3MBHOCTH M TeEpPexo] K PBIHKY
TPyAa - KayecTBEHHOE 00pa3oBaHME SBISETCS MOIIHBIM HHCTPYMEHTOM (HDOPMHUPOBAHHUS
B3MUIAZIOB M MHEHHUH JIIOCH U JJa’ke MOKET BIMATH HA TO, KAK OHU OTHOCSTCS APYT K JPYTY U KaK
pearupyioT Ha CYIIECTBYIOIIEE STHOKYJIbTypHOE pa3zHooOpasue. Ponb oOpa3oBaHusi B 3TOM
o0lacTH  3aKJIIOYaeTCsl TJIaBHBIM O00pa3oM B CO3JaHWU YCIIOBHH, KOTOpBIE YKpPEISAT
MPUBEP)KEHHOCTh YYAIIMXCSl HEHACWIMIO M MHPHOMY IOBEJIEHHIO, a TakXe IOMOTYT MM
3aIIMTUTHCS OT SKCTPEMHU3MaA U paguKanu3anuu. Ponb o0pazoBaTenbHON MOTUTUKH KaK TAKOBOH
3aKJII04YaeTcss B OOECHEeYeHHH TOro, YTOOBI COJepKaHue OOpa3oBaHUs IOMOTAN0 YYalIMMCS
pa3BHBATh YCTOMYMBOCTh K HACHIBCTBEHHOMY 3KCTPEMHU3MY, a TaKKe CO3Jali0 Cpeay, KOoTopas
OBbI MPOTUBOCTOSIIIA PACTIPOCTPAHEHUIO SKCTPEMU3MA.
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B3aumocBs3p nmpeaynpexxieHusi HACWINSL C APYTMMHM NPUHOPUTETAMHM W CTPATerusiMd B
o0siacT 00pa3oBaHMsl - PE3YJIbTAaThl UCCIECIOBAaHUN B 3HAYUTEIBHOW CTENEHU CXOIATCS BO
MHEHUU O TOM, YTO BCE€ YPOBHH, TMOJCEKTOPHI U THIIBI 0Opa30BaHUs, a TaKKe CTPYKTypa U
(GYHKIIMOHMPOBAHHE CHCTEMbI MOTYT BHECTU CBOIl BKJIaJ B MPEIOTBpAlICHHE HACUIbCTBEHHOTO
sKcTpemMu3Ma. JOMOTHUTENbHBIE MEPONPUATHS 3a mpenenaMu (GopmanbHOTO OO0pa3oBaHUS U
po¢eCCHOHAIBPHONW TOJATOTOBKH, KaK MPaBUJIO, OCOOCHHO aKTyalbHbI. JleHCTBUTENBHO, IS
TOr0 4YTOOBI OBITH A(PPEKTHUBHBIMH, <«yueOHO-BOCIUTATEIBHOE BO3JCHCTBHE» U <«POJIEBbHIC
MOJICTIH», KOTOPBIE MOJYYAIOT IETH M MOJIOJIC)Kb, TOJDKHBI OBbITh MOCIICAOBATEIbHBIMU (HJIH, TI0
KpaitHell Mepe, He B3aUMOHUCKITFOYAOIMH).

Me:kceKkTOpajIbHAsL AeSITeJbHOCTh - JUCKPUMUHALIWS M W30JSAIMA HE IMOPOXKIAIOTCA M HE
MOTYT OBITh pEIIeHBI TOJIBKO C MOMOIIBI0 00pa3oBaHus. Jpyrue o0iacTi MOJUTHKH, TaKHE KakK
JKWINIHOE CTPOHMTENILCTBO, 3aHATOCTh, TOPOJCKOE/CENbCKOe Pa3BUTHE W Ppa3BHTHE OOLIWH,
KyJIbTypa, TaKXke JOJDKHBI peliarb 3TH 3a7adyd M, MO0 BO3MOXHOCTH, Ha OCHOBE B3aMMHOTO
COMKEHMSL.

PexkoMeHaMM BKIIOYAIOT B ceOs TPEIOXKEHHUsS, pealn3yeMble Ha Pa3UYHBIX YPOBHSIX.
PexomMennaruu Ha ypoBHE 00IIMX OPOrpaMM U MOJUTHKY BKIo4aroT cienyromiee: (i) IToBpimaTh
OCBEIOMJICHHOCTH JIHII, TIPHHUMAIONIMX PEIICHUS B TOCYIApCTBEHHBIX YUPEKICHUAX U 3a WX
npefieiaMd, O MPEUMYINECTBaX O00pa3oBaHMs, pa3BUTUS YCIOBEYCCKUX IEHHOCTEH U
MPEIOTBpAIlCHHs HAaCWIIUS U 3KkcTpemusma; (i) HMcmonb30BaTh MHOTOCEKTOPAIBHBIN MTOIXO/ TSI
NOBBIIICHUS  d(QGEKTHBHOCTH  MEPOIPHUATHI 10  MPOTHBOACHCTBUIO  HACHIBCTBEHHOMY
skctpemusmy (ITHD) depe3 obGpaszoBanme; (iii) YOemuThcs, 4TO MpOrpaMMbl W IOJHUTHKA
pa3padaThIBAIOTCS U OCYIIECTBIISIOTCS TIPU TIOJTHOM COOJIIOZCHUU 0053aTeNIbCTB TOCYAapPCTB IO
MEKIYHAPOAHOMY TPaBY, BKJIOUYAs MEKIYHAPOJHOE MTPABO B 00JIACTH MPAB YEJIOBEKA; U APYTHE.

B obnacTu MHUIIMATHUB, CBSI3aHHBIX C YUY€OHBIM IUIAHOM M METOJIaMU OOy4YeHUsl, peKOMEHAAINN
BKJIFOUAIOT B ceOst cnenyromiee: (i) Yaensate ocoboe BHUMaHUE aKTHBHBIM METO/aM 00yYeHUsI, B
TOM YHUCJIC C TOMOIIBIO MOACIUPOBAHUA U UI'P, B LCIAX Pa3BUTUA KPUTUUCCKOTO MBINUICHUA,
rpakIaHCKOH OTBETCTBCHHOCTH W dYejoBeueckux IeHHOcTel; (ii) MHTerpupoBarh HEHHOCTH
IPaKIaHCKOTO 00pa30BaHUS M I'PaKIAHCKOW OTBETCTBEHHOCTH B OOIIME MPEAMETHI, TAKHE Kak
MaTeMaTHKa, ©CTCCTBCHHbIC HAYKH, HH)KCHEPHS W MEIHIIMHA, TAe 3TO YMECTHO, Kak B
roCyadapCTBCHHbBIX, TaK U B YaCTHBIX, B TOM YHUCJIC CBCTCKHUX W PCIUTHO3HBIX, HIKOJIAX, I-ITO6I>I
JaTh CTYICHTaM MPUMEPbI MPAKTHYECKOTo MPUMEHEHHs 3TuX meHHoctei; (i) Paspaborars
porpaMMbl  Po(hecCHOHANBHON TMOATOTOBKM B PETMOHAX, TIIe HACWIBCTBEHHas BepOOBKa
AOKCTPEMHUCTOB BbI3BaHAa 0e€3pal0OTHIEH, M CIMOCOOCTBOBATH JOCTYIY <«MOJIOACKH W3 TPYIII
pHUCKa» K TAKUM IIPOrpaMMaM.

Ha uHCcTHTYIIHMOHANTEHOM ypoBHE (mkosibl 1 BY3s1) pekoMenganuu BKIOUa0T ciemyromiee: (i)
ConeiicTBOBaTh Pa3BUTUIO MEXKYJIBTYPHBIX CBf3€H MpemojaBaTeled M  COACHCTBOBATH
CO3JIaHUI0 BO3MOYKHOCTEH Il auanora W OOCYXKICHHS B IIKOJAX OCHOBHBIX BOIIPOCOB,
KaCaloIIMXCs MPEIYNPEkKACHUS HACINSA U HaCHIbCTBEHHOTO 3kcTpemusma; (i) CozelicTBoBaTh
YCKOPEHHBIM MTporpaMmaM 00y4eHHs, KOTOpbIe HEMOCPEACTBEHHO PEIIa0T Mpo0ieMy OTCeBa B
CTpaHax, IJie 9TO SBISICTCSA CYIICCTBEHHBIM (aKTOPOM paJAMKaIM3alUK U MPUCOCAUHCHUS K
HacWILCTBeHHBIM Tpymmam; (iii)) OOyuaTh CTYICHTOB W MperojaBareieii 0e30macHOMY H
5(pPEKTUBHOMY  WCIIOJB30BAHUIO WHTEPHETA, a TakXKe HWHTETPUPOBATh  CTPATErHd
KOHTPIIPOIAraHJMCTCKON paboThl B TAKOTO POjia 00YYEHHE; U IPyTHE.

° OHECKO (2016). NpoekT paboyero fOKyMEHTa No NPeaoTBPaLLEHNI0 HAaCUNbCTBEHHOrO akcTpemmnama (MHJI) yepes ob6pasoBaHue
(Heony6nukoBaHHO)
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WHunuaTtuBel Ha MPABUTEIbCTBEHHOM YPOBHE JOJDKHBI OBITH COCPEIOTOYCHBI Ha CIICAYIOIICM:
(i) IToaroToBUTH TOCYAaPCTBEHHBIE AOKHOCTHBIE JIHIIA (MHHUCTEPCTB 00pa30BaHMsl, KYJIbTYpPHI,
yIpaBJICHUH MO JeJlaM MOJIOJICKH, CIIOPTA, PEIMTHi) M0 OCHOBHBIM 3jieMeHTam [THD, Bkitoyast
MOBBINICHUE OOIIEH OCBEJOMJICHHOCTH, TEPMHHOJOTHYECKOTO anmapaTa U MX MOTCHIUAIBHOM
pOJIM B MPEIyNPESKICHUNA HACHILCTBEHHOTO SKCTpeMusMa u 6oprOe ¢ HuMm; (i) O3HAKOMUTH
COOTBETCTBYIOIIME MHHHUCTEPCTBA B PAMKaX MPAaBUTEIHCTBA C COOTBETCTBYIOIIUMHY TUIAHAMH U
crparerusimu aedctBuid; (i) JaTh y4uTeNnsM COOTBETCTBYIOIIME 3HAHHS O HACHILCTBEHHOM
IKCTPEMHU3ME, COOTBETCTBYIOIIUE OIPEIEICHHOMY KOHTEKCTY, a TaKKe O CTUMYJIHPYIOIIUX
¢akTopax, KOTOpbIe IPUBOJAT K PaIUKAIN3AIUN U BEPOOBKE.

Baxnyto posib B COACHCTBHM COLUMAJIBHOM HHTETpAllMM U TPEJOTBPAIICHUH HSKCTPEMHU3MA
UTPAIOT CPEJICTBA MAacCOBOW HMH(OpMAIMK M TEXHOJOIHWH, KOTOpPbIC JIOJKHBI OBIThH
cocpenotoueHbl Ha TOM, 4ToObl: (i) IloompsATh W MOBBIIIATE KPUTHYSCKOS MBIIUICHUE H
MEIUNUHYI0 TPAMOTHOCTh, OCOOCHHO MYTEM MPOCBEINCHHUS JIETed M MOJIOJCKH IO BOIPOCAM
WCIIOJIb30BaHUSI WHTEPHETA W COIHUAIBHBIX CETEH, C TeM 4YTOObI MPOTHBOJIEHCTBOBATH BCEM
dbopmMaM TUCKPUMUHAIIMK U HIeoornueckoir oopadotku; u (i) [TomnepkuBarh CymeCTBYIOIINE
WHCTPYMEHTHI M CPEJICTBA MACCOBOM MH(OPMAIINH, a TAK)KE Pa3pad0TKy HOBBIX HHCTPYMEHTOB H
CpeiCcTB MaccoBoi uWH(popMmanuu (BKJItOYash WIPhI, TEJICBU3WOHHBIC IIOY, paaHOICpeIadH,
WIaTGOPMbI COLUAIBHBIX CETEH) /I 3aKpeIUICHHs YPOKOB IPOTHUBOICHCTBHS HACHIbCTBEHHOMY
aKCTpeMu3My uepe3 oOpasoBanue ([THD-O), monyueHHBIX B Kjacce, B 3aHUMATCIbHON WU
WHTEPaKTHUBHOHN (Qopme.

B uactHoM cekTope HeoOxomumo: (i) JlaBaTh HeoOXOAMMOE HAIpaBICHHE MPOrpaMMam
COIMAJIbHOW OTBETCTBEHHOCTH OHM3HECA B YaCTHOM CEKTOPE M BOBJIEKATh YACTHBIA CEKTOP B
nyonumunbiii  auaigor Bokpyr ITHD-O; wu (i) Ilpurmamarhs 3aWHTEPECOBAHHBIE KOMITAHUH
YaCTHOTO CEKTOpa TNPHUHATH ydyacTHe B 00pa3oBaTeNbHBIX M OOy4YalOMMX IporpamMmax H
MeponpusTusx B chepe [THD.

Baxxayro poisib B 3TO# 00JIaCTH UTPArOT TaK)Ke MHULMATUBLI HA YPOBHE CEMbH M OOIIMHBI. DTH
WHHUIIMATUBBI JOJDKHBI ObITh HampaBieHbl Ha: (i) BoBieyeHue MOJONSKH U CTYICHTOB B
pazpabotky ITHD u oOpa3oBarenbHbIX IpOrpaMM Yepe3 Pa3BUTHE BO3MOXKHOCTEH [T TUaiora u
ne6atos; (ii) Tloompenue B3aMMOAEHCTBHS MEXKIY CTYJACHTAMH B y4COHOM 3aBEICHHH H 3a €TO
npenenamu, a Takxke (OopMalbHBIX UM He(OpMaNbHBIX MapaMEeTpoB 0OecHeueHUs] MO3UTHUBHBIX
pOJIEBBIX MojieNieii (B YaCTHOCTH: MOJIOJCKHBIC IBHIXKCHHUS; PEIUTHO3HBIC JIUACPHI;, MY3bIKA,
CIIOPT, UCKYCCTBO U T. 1.); (iii) Pa3paboTky HedopmanbHBIX U (popMaTBHBIX POrpaMM O0Y4EHHSI
[THD ponuteneit u cemeid, B TOM YHCIIE MO BBISBICHUIO NMPU3HAKOB HACWUJIUS U SKCTPEMHU3MA.
OOUIMHBI 1 MYHUITUTIATTUTETHI MOTYT BMECTE CO IIKOJIAMU UTPATh 3/1€Ch KIIIOYEBYIO POJIb.

Hakownery, 3HauuTenbHYIO POJIb UTPAIOT CHOPT, HCKYCCTBO M KYJIBTYPHbIE HHUIIMATUBbI, KOTOPHIE
CIIOCOOCTBYSl IMPOBENCHHUIO JICKIMA HM JUCKYCCHH MEXIY YYCHHKaMHU/CTyIEHTaMH |
MONYJSAPHBIMU CIIOPTCMEHAMH M apTUCTAMHM B KAaueCTBE POJIEBBIX MOJENEH, MOOLIPSIOT
HEHACWJIbCTBEHHBIC JICUCTBUS M 3aKPEIUISIOT YPOKH, TOJTy4YCHHbIE B Y4eOHOM 3aBE/ICHUU B
paMKax HIKOJbHBIX IPOrPAMM M BHE KX, a TAKXKE YBJIEKAIOT JETEH MOCPEICTBOM CHOpTa M
HCKYCCTBA.
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2 Introduction

2.1 Context and Objectives of the Study

In 2007, the European Union launched the EU Central Asian Strategy for New Partnership in order to
support various cooperation priorities, such as education. One of the agreed political and thematic
dialogue was the Central Asia Education Platform (CAEP) focusing on the two main components of
education systems: (i) vocational education and training (VET); (ii) higher education (HE).

The CAEP is consisted of two phases: (i) the first phase, launched in 2012, aimed at education and
training sector modernization, strengthen cooperation between European Union (EU) and Central
Asia (CA), improvement of inter-regional cooperation between Central Asia countries, as well as
improvement of donors’ activities in the education sector; (ii) the second phase (CAEP 2),
launched in 2015, will continue enhancing cooperation between stakeholders from EU and CA
countries, as well as between CA countries. The main goal of CAEP 2 is to strengthen education
reforms in CA countries. The second phase will be running until March 2018.

At the Second Ministerial Meeting of Ministers for Education from the European Union and Central
Asia held in 2017 in Astana, the role of education in preventing and countering violent extremism
among youth was identified as a priority for EU cooperation in the field of education and training in
Central Asia. This priority is in line with the UN’ Sustainable Development Goals, in particular with
the SDG 4 which is to “ensure inclusive and equitable quality education and promote lifelong
learning opportunities for all”10.

This report aims at providing a review of selected good or even best practice for successful models
of quality and inclusive education at HE and VET level and the contribution of quality education to
tackle radicalisation processes among youth and other groups within the societies of EU and CA
countries.

The structure of this report is as follows:

Following this introductory section, the next sub-chapters provide an overview and definitions of
basic concepts related to the Report topic.

The second chapter provides review on social inclusion policies and frameworks in the EU. This
chapter also briefly describes the role of international organization in the field of social inclusion in
education and preventing radicalisation and extremism.

The third chapter comprise selected case studies or best practices in respected field from the EU
and Central Asia. Selected best practices covers higher education, VET and non-formal education
systems in various countries across those two regions.

Finally, the fourth chapter represents a synthesis of processed information and provide list of
challenges in the field of social inclusion in education and recommendations for various levels
playing an important role in promoting social inclusion and tackling radicalisation.

' https://sustainabledevelopment.un.org/sdg4
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2.2 Definition of Basic Concepts

In 2016, the set of 17 UN’ Sustainable Development Goals came into effect as a response to their
successful predecessors — Millennium Development Goals. The SDGs “are a universal call to action
to end poverty, protect the planet and ensure that all people enjoy peace and prosperity”iL. In
comparison to the MDGs, the SDGs cover few new areas, such as climate changes, peace and justice,
economic growth and innovation, and represent an extended version of the original ones, as well. In
the field of education, the MDGs were focused on universal primary education (goal number 2),
while the “SDG 4: Quality Education” is focused on equal quality and affordable education providing
learners with market-relevant skills and knowledge at all educational levels for all, regardless their
health or social status!2 These goals are in line with the education and training priorities of the
European Union as expressed in the Framework for European cooperation in education and
training (ET 2020), New priorities for European cooperation in education and training, and
the European Commission's Political Guidelines: A new Start for Europe: My Agenda for Jobs,
Growth, Fairness and Democratic Change!3 which are also emphasizing quality education at all
levels, social inclusion and relevant skills for the economy and society of the 21st century.

The tragic outbursts of terrorist attacks and increasing manifestations of violent extremisms in
Europe since 2015 led the European Union to range the prevention of violent radicalization among
its priorities!4, and to seek for effective linkages of its major education and training strategies with
this specific goal.

To ensure fulfilment of such a complex policy agenda it is necessary for relevant national
stakeholders to understand and adopt following (partly) interconnected concepts: 1) quality
education; 2) social inclusion in education; 3) transition into the labour market; and 4) prevention
of violent extremism (through education).

2.2.1 Quality education

Even though the available sources are usually referring to the quality of education in connection
with the primary one, the concept has a general background that can be applied to all educational
levels. Every person should have the right to education including the right to access education as
well as the right to quality education. According to VVOB “A good quality education is one that
provides all learners with capabilities they require to become economically productive, develop
sustainable livelihoods, contribute to peaceful and democratic societies and enhance individual
well-being. Quality education is a crucial factor in combating poverty and inequality in society.” *®

Quality education is a complex term usually connected with efficiency, effectiveness, and equity. It
is also a multi-dimensional concept which comprises: a) equity - gender, ethnicity, health
condition, family, religion and social background should not be obstacles to entering any education
level; b) contextualization and relevance - quality education is not a concept applicable
generally, regardless of national, regional and/or local specifics, conditions and needs; c)
sustainability - any change in an educational system requires time to be realized therefore it is
crucial to ensure their institutionalization by enhancing the capacities of education authorities; d)
content - quality education reflect the current situation and needs of the market and provide
learners with relevant, up-to-date curricula, materials and teaching methods; e) learning
outcomes - after a completion of a certain level of education learners must have developed a

n http://www.undp.org/content/undp/en/home/sustainable-development-goals.html

2 hitps://sustainabledevelopment.un.org/sdg4
* See: Official Journal of the European Union ( 2015/C 417/04 ). Joint Report of the Council and the Commission on the implementation of the
strategic framework for European cooperation in education and training (ET 2020)

° Declaration on promoting citizenship and the common values of freedom, tolerance and non-discrimination through education, Paris, 17 March 2015.
*% https://www.vvob.be/en/education/our-vision-on-quality-education
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minimum standard of skills and knowledge; f) environment - quality education should be
provided in a healthy, safe and protective environment; g) quality teachers - well educated and
trained teachers are the cornerstone of quality education and ensuring and providing them with
relevant and necessary personal development opportunities should be at the centre of interest of
each country!e.

Quality education “aims at the full participation by all learners, teaches attitudes and behaviours of
tolerance”!” which in addition to all above-mentioned means that quality education should also be
inclusive.

2.2.2 Social inclusion in education

According to UNESCO (2017b), inclusion is “a process that helps to overcome barriers limiting the
presence, participation, and achievement of learners”18. The social inclusion helps to overcome the
obstacles in the field of social rights of all members of society.

In that manner, social inclusion in education or inclusive education represents actions of
“strengthening the capacity of the education system to reach out to all learners”1. It has to be
noted, that the current meaning of inclusive education is concerning truly everyone, not only
learners with disabilities as it was in the past. Social inclusion is a multi-dimensional concept which
affects various aspects of life, such as economic, political and cultural. Therefore, it is crucial to
ensure accessible education for all in order to provide them with the knowledge, skills, and
attitudes that will help to embrace principles of social inclusion in all these domains. It enables all
learners not only to gain a quality education but to integrate them “in the web of social relations in
a community”20 as well.

The necessity of supporting social inclusion became even more important after the terrorists’
attack in European metropoles. Based on these events, the Education Ministers from across the EU
met in Paris in 2015 and signed the Paris Declaration on promoting citizenship and the common
values of freedom, tolerance and non-discrimination through education. The main topic of discussion
in Paris was “how education and training can best meet the challenges of social inclusion,
radicalization and citizenship”2! in order to prevent other terrorist attacks.

The Paris Declaration defines the following overarching priorities for cooperation at EU and
national levels: i) “Ensuring young people acquire social, civic and intercultural competences by
promoting democratic values and fundamental rights, social inclusion and non-discrimination, as
well as active citizenship; ii) Enhancing critical thinking and media literacy, particularly in the
use of the Internet and social media, so as to develop resistance to discrimination and
indoctrination; (iii) Fostering the education of disadvantaged children and young people, by
ensuring that our education and training systems address their needs; (iv) Promoting
intercultural dialogue through all forms of learning in cooperation with other relevant policies
and stakeholders”22.

'8 https://www.vvob.be/en/education/our-vision-on-quality-education
UNICEF. 2000. Defining Quality in Education. Available online: https://www.unicef.org/education/files/QualityEducation.PDF

http://www.ibe.unesco.org/International/ICE47/English/Organisation/Workshops/Workshop2CompENG . pdf

8 UNESCO. 2017h. A guide for ensuring inclusion and equity in education. Available online:
http://unesdoc.unesco.org/images/0024/002482/248254e.pdf

' UNESCO. 2017b. A guide for ensuring inclusion and equity in education. Available online:
http://unesdoc.unesco.org/images/0024/002482/248254e.pdf

2 Council of Europe. 2015. Guidelines for teachers for Social Inclusion of Roma, Ashkali and Egyptians in schools. Available online:
https://www.coe.int/documents/3843514/13597853/Guidelines-for-teachers-En.pdf/23d76fe4-66d2-4aae-8437-cfcecbd64d5b

2 http://ec.europa.eu/education/news/20150316-paris-education_en

2 http://ec.europa.eu/assets/eac/education/news/2016/docs/inclusion-fundamental-values-leaflet_en.pdf
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The inclusive education concept reflects the ongoing global situation in that field - even though the
significant progress in expanding accessible education for all has been achieved over the past
decade there are still serious problems in the delivery of education services present. As the most
recent figures show, there are 264 million children and youth not going to school and, based on
available projections, almost 25 million of them will never attend any kind of education?3.

2.2.3 Transition into the labour markets

The current global situation creates a significant feeling of social and economic uncertainty among
learners, as well as among national decision-makers. Quality education supporting social inclusion
of learners can be a powerful tool for a smooth transition into the labour market, however, if this
process has to face a variety of barriers, making impossible for school leavers to find a decent job, it
could lead to social exclusionz4. According to ILO (2014): “Failure to obtain a decent job after
completing education can have a serious and lasting impact on a (...) professional capacities and
skills, as well as on (...) income”25. The positive start in the labour market, on the other hand, can
have a positive impact on professional and personal success in the future.

The assimilation of learners into the world of work is therefore seen as one of the most relevant
tasks of education systems. The transition is a complex term covering mainly following areas: (i)
preparing learners for the world of work; (ii) supporting learners through the actual transition
process; (iii) developing strategies increasing labour market outcomes in initial employment
opportunities26. Many governments believe that the TVET has a significant impact on the
employability of learners since it provides learners with necessary and up-to-date skills directly on
the workplace?’. In general, TVET provides learners with relevant job skills consisted of both
theoretical knowledge and practical experience. According to UNESCO, TVET “equips people not
only with vocational skills but with a broad range of knowledge, skills, and attitudes that are now
recognized as indispensable for meaningful participation in work and life”28.

A key aspect of TVET is a work-based learning (WBL) which provides learners with both
professional and soft skills. The most significant advantage of WBL is that learners become a part of
an organization and its culture, and they have to communicate effectively with their co-workers as
well as customers?9. According to ILO (2018), the WBL provides learners with exposure to real
work exposure to real work environments and, when delivered effectively, allows for strong
pedagogical links between the development of knowledge and of practical skills. Exposure to
authentic work contexts also contributes to the exploration and development of occupational
identity, which cannot be achieved through programmes that are delivered only in education and
training institutions”30.

2 UNESCO. 2017c. Accountability in education: Meeting our Commitment. Available online:
http://unesdoc.unesco.org/images/0025/002593/259338e.pdf

2 UNESCO. 2000. The transition of youth from school to work: Issues and policies. Available online:
http://unesdoc.unesco.org/images/0012/001206/120642e.pdf

% |LO. 2014. Labour market transitions of young women and men in the United Republic of Tanzania. Available online:
http://www.ilo.org/wemsp5/groups/public/@dgreports/@dcomm/documents/publication/wecms_329976.pdf

% National Institute for Educational Policy Research. 2007. From School to Work: Contemporary TVET Regional Experiences. Available online:
https://unevoc.unesco.org/fileadmin/user_upload/pubs/NIERFinalReport.pdf

2" UNESCO. 2000. The transition of youth from school to work: Issues and policies. Available online:
http://unesdoc.unesco.org/images/0012/001206/120642e.pdf

% http://www.unesco.org/new/en/newdelhi/areas-of-action/education/technical-vocational-education-and-training-tvet/

% Danish Technological Insitute, 2014. Preparation of the European Business Forum on Vocational Training. Survey of VET-business cooperation on
skills, entrepreneurship and apprenticeships. Available online:
http://ec.europa.eu/dgs/education_culture/repository/education/library/study/2014/business-forum_en.pdf

% |LO. 2018. Does work-based learning facililtate transitions to decent work? Available online:
http://www.skillsforemployment.org/KSP/en/Details/?dn=EDMSP1_221424
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The available empirical data show the positive impact of WBL in the transition to labour market
process. Learners participated in the WBL usually have higher wages after they enter the work life,
have spent a shorter period as unemployed before finding a first job or have had longer tenure in
their first jobs compared to learners without an experience with the WBL or those who only
attended school-based vocational education3!.

2.2.4 Prevention of violent extremism through education

As expressed at the informal meeting of European Ministers of Education in Paris in March 2015,
education can be expected to help promote citizenship and fundamental European values such as
tolerance, non-discrimination, freedom (of expression and other), inter-cultural understanding and
cooperation.

The behavioural skills to implement these values are indeed more and more widely acknowledged
as being strategic for addressing the productive, ecological and social challenges of the 21st century.
At the same time, they can potentially make a contribution to the prevention of violent extremism
(of diverse ideological justification).

A few conceptual clarifications can help to better grasp in which respects education can help
address the latter:

e First of all, not everybody who defends systematically and vigorously his/her opinions is an
extremist. According to Desmond Tutu’s definition, being extremist is “when you do not
allow for a different point of view, when you hold your views as being quite exclusive; when
you don’t allow for the possibility of difference”.

¢ Fortunately, not all extremists or extremist movements prone and use violence. Violent
extremist movements or groups are those who support and use violence to achieve
ideological, religious or political goals. Usually, enemies are identified who are the subject of
the hatred and violence.

* Resilience is strategic for the prevention of violent extremism. Resilience is the capacity of
resistance to messages portraying the world in black and white truths and/or to use
violence.

Beyond the European Union, the United Nations3?, and its organisations, in particular, UNESCO33,
OECD34, and other organisations, in particular, non-governmental organisations (Hedayah is a
prominent example35) and many of their member states have also clearly emphasized the crucial
role of education in preventing violent extremism, in two respects: (i) in helping to avoid that
people become supporters or actors of violent extremisms, in particular by developing resilience;
and (ii) in controlling its outbreak, by early risk detection and intervention in schools and other
educational settings (training and community centres, etc.).

1 |LO. 2018. Does work-based learning facililtate transitions to decent work? Available online:
http://www.skillsforemployment.org/KSP/en/Details/?dn=EDMSP1_221424

% United Nations (2015). Plan of Actio to Pevent Violent Extremism

3 UNESCO. 2017a. Preventing violent extremism through education. A guide for pilicy-makers

3 OECD (2011). Reducing the involvement of youth in armed violence

% See e.g.: The Role of Education in Countering Violent Extremism

http://www.hedayah.ae/pdf/role-of-education-in-countering-violent-extremism-meeting-report.pdf
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3 Background of Social Inclusion Policies - with
Particular Reference to HE and VET

3.1 Policies and Frameworks in the EU

When the EU Lisbon Treaty entered into force (in 2007), the Charter of Fundamental Rights of
the European Union became legally binding. Furthermore, the treaty provides for EU accession to
the European Convention on Human Rights (ECHR). In this context, increased knowledge of
common principles developed by the Court of Justice of the European Union and the ECHR has
become essential for the proper national implementation of the standards on non-discrimination.
The European legal framework on non-discrimination, as constituted in particular by the EU
non-discrimination directives, and Article 14 of and Protocol 12 to the ECHR, prohibits
discrimination across a range of contexts and grounds, such as sex, race, colour of skin, ethnic or
social origin, religion, political opinion, property, disability, age or sexual orientation36. Under the
ECHR, protection is guaranteed to all people within the jurisdiction of a Member State, regardless
they are or are not citizens of a country. Under the EU secondary law, the protection is limited -
citizens of the state that are not an EU’s member are not protected against unfavourable treatment
based on their nationality37.

The EU is well aware of the crucial role of education in the socio-economic development. Its efforts
in the field of education and training is to make the systems worldwide as compatible as possible
and to help countries to benefit from the well-educated and skilled workforce. The quality
workforce will contribute to meeting the objectives of the Europe 2020 Strategy for smart,
inclusive and sustainable growth and jobs creation.

In the field of higher education, the most significant driver of inclusive education is the Bologna
Process, launched in 1999 when 29 education ministers from European countries signed the
Bologna Declaration. It represents a collective effort of various stakeholders from the public,
private and non-profit sector to create a common European Higher Education Area (EHEA) in order
to harmonize and modernize education and training systems of member countries. In general, the
Bologna Process increases compatibility between education systems around the world and
simplifies students and job seekers mobility across Europe. It also supports the modernisation of
education and training systems so they would be able to meet the needs of changing labour
market3s.

Another important step towards higher education sector’s development in the field of inclusive
education was the adoption and implementation of the recent Communication on a renewed EU
agenda for higher education with A renewed EU agenda for higher education (this document
complements and underpins the Communication) itself in May 2017. Through different strands of

% http://fra.europa.eu/en/publication/2018/handbook-european-law-non-discrimination

% European Union Agency for Fundamental Rights and Council of Europe. 2018. Handbook on European non-discrimation Law. 2018 edition.
Available online: http://fra.europa.eu/en/publication/2018/handbook-european-law-non-discrimination

% http://ec.europa.eu/education/policy/higher-education/bologna-process_en

http://www.ehea.info/pid34248/history.html
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the Erasmus+ and Horizon 2020, the Commission will be focusing on various priorities regarding
mainly promotion of cooperation schemes between education and other sectors3°.

The priority Building inclusive and connected higher education systems is not an exception, however,
it also addresses the need for building equal and safe conditions for learners of different
backgrounds to attend and finish education. Even though the financial support for students from
the low-income background is still a vital form of help, the social inclusion goes far beyond that. For
their students, HEIs have to create safe, free of violence and discrimination environment, not only
in classrooms but also in campuses. Another option is to integrate “local, regional and societal
issues into curricula, involving the local community in teaching and research projects, providing
adult learning and communication and building links with local communities”49.

In the field of vocational education and training, an important step toward improving the quality
of VET represents the Copenhagen Process, launched in 2002. It was adopted by ministers
responsible for VET in the Member States, candidate countries and other representatives from and
outside the EU in Copenhagen where they meet to agree on a Copenhagen Declaration on enhanced
European cooperation in VET. The Declaration emphasis the need for taking actions in VET, similar
to those taken under the Bologna Declaration regarding HE. The Copenhagen Process is an integral
part of the Lisbon strategy and its main goals are “the development of lifelong learning and the
promotion of mutual trust between the key players”#l. In the following years, the Copenhagen
Process was reviewed several times through Communiqués, acknowledging its importance and
need for the constant development of the VET sector. On the background of enhancing cooperation
between VET and other sectors, these communiqués addressed the issue of inclusive education and
quality of the VET, as well.

A new set of medium-term objectives in the field of VET for the period 2015-2020 is outlined in the
Riga Conclusions 2015. The priority areas of the Conclusions are as follows: (i) promote work-
based learning in all its forms; (ii) further develop quality assurance mechanisms in VET; (iii)
enhance access to VET and qualifications for all through more flexible and permeable systems; (iv)
further strengthen key competencies in VET curricula and provide more effective opportunities to
acquire or develop those skills; and (v) increase opportunities for professional development of
initial and continuing VET teachers, trainers and mentors in both school- and work-based
settings+2.

More generally, an important framework for increasing inclusiveness in education are
qualification frameworks. In order to enable learners and teachers’ free movement across and
outside Europe and to recognize their diplomas or certificates issued in different countries with
different national education and training systems, the European Qualification Framework for
lifelong learning (EQF) was developed. It is an instrument that “helps to compare national
qualifications systems and enable communication among them”43.

3.1.1 Protection and education for non-discrimination, cohesion, and prevention of
violent extremism

The EU Erasmus programme and more recently Erasmus plus are major EU programmes aimed at
promoting student mobility and exchange, but they also aim to foster inclusive behaviour of citizens
and the development of more cohesive societies. “This means ensuring that young people,
irrespective of their socio-economic, religious or ethnic background, are included in social and civic

% https://ec.europa.eu/education/sites/education/files/he-com-2017-247_en.pdf

“° https://ec.europa.eu/education/sites/education/files/he-com-2017-247_en.pdf

“ The Copenhagen Process — the European Vocational Education and Training Policy — Frequently Asked Questions (FAQ). 2004. Available online:
europa.eu/rapid/press-release_ MEMO-04-293_en.pdf

“2 http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM:ef0018

s https://ec.europa.eu/ploteus/content/how-does-eqf-work
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life. Education and youth action have a key role to play in promoting shared EU values and fostering
a culture of dialogue, mutual understanding, and social cohesion”44.

The EU and its Member States have adopted a number of further steps over recent years with the
aim to promote social inclusiveness and consider the latter as a major strategic pillar for the
prevention of violent radicalization.

As stated in Joint Report of the Council and the Commission on the implementation of the
strategic framework for European cooperation in education and training (ET 2020) from
December 2015, the follow-up to the Paris Declaration (see: chapter 1.2.2) is essential in the
upcoming years. Its importance is reinforced by the ongoing inflow of migrants with diverse
backgrounds to Europe. The integration of those migrants “into education and training is a crucial
step towards their social inclusion, employability, professional and personal fulfilment, and active
citizenship”4® This creates a significant challenge for the education and training sector as well as for
individuals (teachers, learners, parents) and other relevant stakeholders.

In order to tackle these challenges, the Commission has focused on the following areas in 2016 and
2017: (i) mobilizing funding through the Erasmus+ projects addressing objectives of the Paris
Declaration; (ii) development of better knowledge base and policy support to inclusive
education and to the teaching of social and civic competences; (iii) development of support
mechanisms for schools and teachers since they play a significant role in shaping students’
attitudes towards diversity and provide them with environment for open discussion; (iv) higher
education play an important role in engaging with communities which is why the EU shall
encourage them to award credits for volunteering and to develop a curricula combining academic
content with civic engagement; (v) promoting youth work, volunteering, and Erasmus+ virtual
exchanges with students outside the EU; (vi) supporting local stakeholders promoting inclusion
through sport is another important measure since sport is a tool for integrating into a
community#é,

The Commission has implemented a wide range of actions in above-mentioned fields, such as:

e “the setting up of an expert Working Group on Promoting citizenship and common values,
who has delivered an online compendium of good practices in these areas;

e the 2017 Education and Training Monitor, which provided evidence on the role of education
in fighting inequalities and promoting social inclusion;

e the organisation of a ‘role models’ initiative of people who engage in activities to promote
social inclusion and prevent exclusion and violent radicalisation among young people;

e atoolkit on preventing violent radicalisation for youth workers dealing with young people
at risk of marginalisation;

e aEuropean Award for Social Inclusion through Sport; and

¢ making available annual funding through Erasmus+ to develop innovative policies and
practices at the grass-root level, prioritising social inclusion”47.

Following the Paris Declaration, the European Parliament adopted, on January 19t 2016, a
resolution on the role of intercultural dialogue, cultural diversity and education in
promoting EU fundamental rights. Among other, the resolution confirmed the importance of
education, training, sport, and volunteering in the process of social inclusion of citizens since they

“ http://ec.europa.eu/programmes/erasmus-plus/sites/erasmusplus/files/library/fact-sheet-post-paris_en.pdf

42015 Joint Report of the Council and the Commission on the implementation of the strategic framework for European cooperation in education and
training (ET 2020). New priorities for European cooperation in education and training. Available online: https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:52015XG1215(02)&from=EN

4 http://ec.europa.eu/assets/eac/education/news/2016/docs/inclusion-fundamental-values-leaflet_en.pdf

“ https://ec.europa.eu/education/policy/strategic-framework/inclusive-education_en
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all help to develop ethical and civic values among learners, that is why it is considered as crucial to
increase public investments in inclusive, quality and accessible education for all. The resolution “is
an attempt to build on the Education Ministers’ common agreement that combined efforts are
needed in order to prevent and tackle marginalisation, intolerance, racism and radicalisation, and
also to preserve a framework of equal opportunities for all”48,

Another important milestone was the adoption of Resolution on promoting socio-economic
development and inclusiveness in the EU through education in February 2016. The resolution
“focuses on measures to ensure targeted investment in education and on how best to address skills
gaps in order to restore jobs and promote sustainable economic growth in Europe. At the same
time, it highlights the equally important role of education in promoting citizenship and social
inclusion”#9. The Resolution emphasized the need for increased openness of education systems in
order to respond properly to the emerging diversity of learners. The Council of EU Member States
committed to: (i) cooperation in the field of socio-economic development and inclusiveness
through education by means of reforms, relevant policies and targeted investments; (ii) promotion
of knowledge and experience exchange in the field of education; (iii) providing an adequate
investments at all educational levels in order to increase attainment levels, to identify and address
skills gaps, and to enhance emancipatory effect of education and training; (iv) providing teachers
with necessary up-to-date initial and continuous training to enhance their knowledge, skills
and competences by opening up education institutions to the outside world and promoting
partnerships among national, regional and local stakeholders; (v) ensure that people facing
various barriers to access education or employment based on their socio-economic status,
migrant background or gender will have the opportunity to gain relevant education and find a
decent job, and at the same time to promote digital and media literacy, critical thinking,
development of social skills and citizenship competencies among learners>°.

On November 14t 2017, the European Commission issued a communication on Strengthening
European Identity through Education and Culture as its contribution to the Leader’s meeting in
Gothenburg Social Summit on November 17t 2017, focusing on promoting fair jobs and growth.
The communication covers a wide range of areas concerning education, training, and culture,
including cultural diversity. Even though the communication is primarily focused on different
aspects of education and training, it acknowledges them for the best protection against poverty,
unemployment, and social exclusion since they form “the basis for active citizenship and helps
prevent populism, xenophobia and violent radicalization”s1.

On November 17th 2017, the European Parliament, the Council, and the Commission proclaimed the
European Pillar of Social Rights, the document consisted of 20 principles delivering new and
more effective rights for citizens in the fast-changing world. The first principle Education, training
and life-long learning states that “Everyone has the right to quality and inclusive education, training
and life-long learning in order to maintain and acquire skills that enable them to participate fully in
society and manage successfully transitions in the labour market”s2,

In May 2018, the Commission adopted following proposals to help build inclusive societies through
education and culture:

e a Council Recommendation on Key Competences for Lifelong Learning - this
recommendation is based on its predecessors from 2006 and 2016. Its goal is to help
strengthen so-called “key competences” - knowledge, skills, and attitudes in the field of
literacy, languages, math, science, engineering, entrepreneurship, as well as digital,

“8 http://www.europarl.europa.eu/sides/getDoc.do?type=REPORT&mode=XML &reference=A8-2015-0373&language=EN

9 http://www.consilium.europa.eu/en/meetings/eycs/2016/02/24/

% http://data.consilium.europa.eu/doc/document/ST-5685-2016-REV-1/en/pdf

5t https://ec.europa.eu/commission/sites/beta-political/files/communication-strengthening-european-identity-education-culture_en.pdf

52 https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillar-social-rights/european-pillar-social-
rights-20-principles_en
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personal, social, civic and learning competence and cultural awareness and expression - in
EU countries. These competencies are “needed by all for personal fulfillment and
development, employability, social inclusion and active citizenship”53;

* a Council Recommendation on common values, inclusive education and the European
dimension of teaching - its goal is to strengthen national democracies and social cohesion
in order to fight “populism, xenophobia, radicalisation, divisive nationalism and the
spreading of fake news”s4. The recommendation’s objectives in the field of inclusive
education are to: (i) promote common European values (human dignity, freedom,
democracy, equality, the rule of law, respect for human rights) at all education levels and (ii)
foster more inclusive education. These objectives are aligned with the above-mentioned
European Pillar of Social Rights, too.

3.2 The Role of International Organizations in Strengthening
Social Inclusion in Education

In addition to - and even historically before and geographically beyond - the European Union, a
number of other (intergovernmental and non-governmental) international organisations have been
operating actively for the support of social cohesion, human rights and inclusiveness, particularly
through education. Hereafter, we present a brief overview of some of them with significant recent
engagement in the mentioned area.

3.2.1 The UN (United Nations)

Driven by the UN, the 2030 Agenda for Sustainable Development adopted by Member States in
September 2015 has inclusion at its core. The UN publication Leaving No One Behind5> argues
forcefully that development cannot be sustainable without social inclusion and justice. At the same
time this document sets out a United Nations system-wide Shared Framework for Action for a more
coordinated and integrated approach to combatting inequalities and discrimination at national,
regional and global levels.

In addition to this general policy framework for UN and national programmes aimed at promoting
equity and inclusion, the UN adopted a specific Plan of Action Against Violent Extremism (VE) in
January 2016. This UN Plan of Action calls the Member States and UN specialized organisations
explicitly to develop and implement appropriate Action Plans.

UNESCO

UNESCO is the UN organisation mandated to build peace through international cooperation in
Education, the Sciences and Culture. UNESCO's programmes contribute to the achievement of the
Sustainable Development Goals defined in UN Agenda 2030, particularly through education.

The UN’s SDG 4 on Education (see chapter 1) and the Education 2030 Framework for Action both
emphasise the importance of inclusive and equal education promotion. Besides already mentioned

%3 https://ec.europa.eu/education/initiatives/european-education-area/proposal-council-recommendation-key-competences-lifelong-learning_en
5 https://ec.europa.eu/education/initiatives/european-education-area/proposal-council-recommendation-common-values_en
% United Nations (2016) Leaving No One Behind — The imperative of inclusive development. New York

18



Review Report "THE ROLE OF EDUCATION IN SUPPORTING SOCIAL INCLUSION AND RESILIENCE AGAINST RADICALISATION AMONG YOUTH
IN THE EU AND IN CA’

UNESCO’s activities in the field of inclusive and quality education (see chapter 1) it also addresses
“education for all” issues within the VET separately.

The UNESCO-UNEVOC International Centre for Technical and Vocational Education and
Training assists the Member States develop policies and practices concerning education for the
world of work and skills development for employability and citizenship, to achieve (i) access for all,
(ii) high quality, relevant and effective programmes, and (iii) learning opportunities throughout life.
UNESCO’s work in the TVET area is based on its Strategy for TVET (2016-2021) which is fully
aligned with SDG 4. The strategy has set following priority areas:

* “Fostering youth employment and entrepreneurship
* Promoting equity and gender equality
* Facilitating the transition to green economies and sustainable societies”s6

Concerning specifically Central Asia, the, UNESCO Almaty Cluster Office coordinates several
education-related programmes, e.g. the Central Asia Symposium on ICT in Education (CASIE), a
discussion platform for ongoing challenges in education and identification of possible solutions
through effective utilization of ICTs in education. CASIE 2016 is also in line with SDG 4 and will
focus on the following themes:

e “ICTs to facilitate open, flexible and blended learning opportunities for all
* ICTs to support practical oriented authentic learning experiences

e ICTs to strengthen data-informed education and training policy development to adopt to
job market trends

* Partnerships for mainstreaming ICTs in education and training”s7.

More generally, UNESCO promotes Global Citizenship Education (GCED), as a major contribution to
the development of a culture of peace. “Emphasizing that GCED is an important part of the post-
2015 development agenda; countries encouraged UNESCO to continue to lead global debates on
Global Citizenship Education and reinforce networks of policy-makers, experts and practitioners.”

Within this framework, UNESCO has also actively engaged in the prevention of violent extremism
through education (PVE-E).

Within the Global Education 2030 Agenda, UNESCO published several key documents related to the
topic of inclusive education for all: (i) A guide for ensuring inclusion and equity in education
(2017) - the Guide is intended to support countries in embedding inclusion and equity in their
educational policies in order to create system-wide change for overcoming barriers to education -
access, participation, learning processes and outcomes. The Guide is intended to be used by
national education policy-makers with cooperation with other key stakeholders in the field of
education®s; (ii) Preventing violent extremism through education. A guide for policy-makers
(2017) - this guide was developed with an aim to assist countries in their effort to prevent
extremism through education to tackling extremism and violent radicalisation as delicate topics
which differ from country to country; and provided resources for teachers and other
educational practitioners in the area of PVE. The common denominator of its PVE efforts is that

% https://unevoc.unesco.org/go.php?g=whoweare

57 http://en.unesco.org/news/central-asia-symposium-ict-education-casie-unleashing-power-ict-skills-development

%8 UNESCO. 2017h. A guide for ensuring inclusion and equity in education. Available online:
http://unesdoc.unesco.org/images/0024/002482/248254e.pdf

% UNESCO. 2017. Preventing violent extremism through education. A guide for policy-makers. Available online:
http://unesdoc.unesco.org/images/0024/002477/247764e.pdf
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they are aimed to address the drivers of violent extremism and build learners’ resilience to hateful
narratives and propaganda that legitimize the use of violence®®.

The UNESCO Office in Almaty promotes actively a variety of initiatives - particularly in the areas of
teacher training and media education - with the aim to empower youth, educate the citizens of
tomorrow and prevent violence and extremism.6!

UNICEF

The United Nations’ Children Fund (UNICEF) should also be mentioned here since it operates for
Children’s rights and education in many countries, including in Central Asia. In the latter region
UNICEF has recently become particularly active in the area of violence prevention, especially
prevention of violence against children and family membersé2. As mentioned in previous chapters,
early childhood and primary education can foster children’s development of empathy which is a
crucial emotional attitude toward the prevention of intolerance and violence.

3.2.2 OSCE (Organization for Security and Co-operation in Europe)

The OSCE is a security-oriented intergovernmental organization, established in 1975 as the
Conference on Security and Cooperation in Europe, held in Helsinki. The organization has currently
57 participating states from Europe, Northern and Central Asia and North America, each with an
equal status. The organization “addresses a wide range of security-related concerns, including arms
control, confidence- and security-building measures, human rights, national minorities,
democratization, policing strategies, counter-terrorism and economic and environmental
activities”e3,

In the field of Education, the OSCE covers areas of conflict prevention and post-conflict
rehabilitation mainly through these two strands:

1. the High Commissioner on National Minorities (HCNM) which “engages participating
States in formulating national minority education policies in a way that maintains essential
elements of minorities’ identity and supports the right of persons belonging to national
minorities to education in and of minority languages”é4. The HCNM plays an important role
within the conflict prevention area since its activities are focused on finding an adequate
balance between one’s identity preservation and the cohesion of multi-ethnic societies.

2. the Office for Democratic Institutions and Human Rights (ODIHR) “promotes respect
for diversity and mutual understanding in schools, and assists educators in training their
colleagues to understand and defend human rights and to encourage societies based on the
respect for human rights”es.

Another concern of the Organization is the field of Tolerance and non-discrimination.
Discrimination threaten security of each country which is why the OSCE “dedicates resources and
efforts to promote tolerance and non-discrimination that foster a stronger sense of security in its
participating States”¢s.

% UNESCO. 2016b. A Teachers’s Guide to the Prevention of Violent Extremimsm and UNESCO MGIEP (2017). A Youth-led Guide to the Prevention
of Violent Extremism through Education r

1 See: http://en.unesco.kz/tag/extremism

2 UNICEF (2018). Making the connection

(file://IC:/Users/Gabriele/Downloads/MAKING%20THE%20CONNECTION__IPV_VAC%202018.pdf

% https://www.osce.org/whatistheosce

5 https://www.osce.org/education

% https://www.osce.org/education

&6 https://www.osce.org/tolerance-and-nondiscrimination
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The OSCE also works in Central Asia, however, the education-related project is currently realizing
in Kyrgyzstan through the OSCE Academy in Bishkek, established in 2002 as a flagship of the
education initiatives in CA. “The OSCE Academy aims at fostering regional co-operation, conflict
prevention and good governance in Central Asia through post-graduate education, professional
trainings and intellectual exchange”®’.

Kyrgystan and Tajikistan have also taken some measures, over recent years, to prevent violent
radicalization: Kyrgystan particularly measures relating to the training and appointment of
religious leaders, Tajikistan in the form of introduction of religious education in public schools¢s.

3.2.3 The Council of Europe

The Council of Europe (CoE) is aninternational organisation whose with the core mandate to
uphold human rights, democracy and the rule of law in Europe. Founded in 1949, it has 47 member
states today, stretching far beyond the European Union. The CoE has a longstanding tradition of
supporting in particular inter-cultural understanding, citizenship and human rights education.

“In 2005, the ... Heads of State and Government called for “increased efforts of the Council of
Europe in the field of education aimed at ensuring access to education for all young people across
Europe, improving its quality and promoting, inter alia, comprehensive human rights education”.
Concrete results include the adoption of reference texts, the development of political frameworks
and the creation of networks and forums, as well as the production of a wealth of materials in the
area of democratic citizenship and human rights education, all of which have been negotiated and
approved by its 47 member states®°.

In particular, the CoE’ Charter on Education for Democratic Citizenship and Human Rights
Education was adopted by its members in 201070, with the aim of “providing every person within
their territory with the opportunity of education for democratic citizenship and human rights
education”.

Among other activities, the CoE has provided training, manuals and other resources on human
rights education?l.

[t is within this broader mandate, that the CoE has organized a special conference on Human
Rights and Democracy in Action: Addressing Extremism and Radicalisation through
Education (November 2015).

3.2.4 OECD

Although this organisation has been traditionally focused on information and communication on
economic development and policies, it has, over recent years, shown growing interest in and work
on issues relating to social cohesion and sustainable development. In particular, the provision of
equal educational opportunities is henceforth considered as a crucial step to promote long-lasting
inclusive growth, and core OECD education sector programmes such as PISA e.g. now pay more and
more attention to equity, violence prevention and inclusiveness’2,

57 https://www.osce.org/education

% |drees M. (2017)Radicalisation and violent extremsm in Central Asia and Afghanistan. OSCE Academy

%9 Council of Europe/OSCE/UNESCO (2009)

" Council of Europe (2010), Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education

™ https://www.coe.int/en/web/compass/resources

2 See e.g.: OECD (2011). Recing the Involvement of Youth in Arimd Violence; OECD (2017). Pisa in Focus No 74.How much of a problem is bullying
at OECD (2015), Immigrant Students at School: Easing the Journey towards Integration, OECD Reviews of Migrant Educatio

21



Review Report "THE ROLE OF EDUCATION IN SUPPORTING SOCIAL INCLUSION AND RESILIENCE AGAINST RADICALISATION AMONG YOUTH
IN THE EU AND IN CA’

3.2.5 World Bank

The World Bank was established in 1944 in Bretton-Woods and currently is headquartered in
Washington, D. C. It is created by five international institutions managed by their member
countries. The World Bank represents a unique partnership of these institutions aiming at reducing
poverty and support development by providing sources of financial and technical assistance to
developing countries around the world. Alongside financial help, the World Bank helps developing
countries through policy advice, research, and analysis, technical assistance, capacity development,
host or participation in conferences and forums?s.

Social inclusion is an integral part of achieving WB’s goal to reduce poverty worldwide. Its goal is,
on the one hand, to broaden the knowledge of social exclusion and its impact, and to, on the other
hand, promote social inclusion through various programmes and actions. Many of these
programmes are inter-sectoral and do not focus exclusively on education+.

However, the World Bank supports reforms in the education sector of Central Asian countries by a
number of projects in both HE and VET for 20 years. Over this period, the WB has conducted
several projects aiming at improving living standards, promoting economic growth and social
development?s. Through WB’s projects to education sector was indirectly supported social
inclusion, as well, however, in more general way. There were no “inclusive education” projects
identified so far.

3.2.6 Asian Development Bank

The Asian Development Bank (ADB) was established in 1966 and currently is headquartered in
Manila, Philippines. From 31 member states in 1966, it has grown to 67 members, of which 48 are
from within Asia and the Pacific, the rest of them are Canada, the United States, and some European
countries. Alongside member countries, the ADP’s organisation consists of the Board of Governors,
which is the highest policy-making body and comprises a representative from each member state.
Governors elect 12 members to form the Board of Directors. The Directors supervise ADB’s
financial statements, approve its administrative budget, review and approve policy documents and
loans, equity, and technical assistance operations?s.

ADB is a multilateral development finance institution and its mission “is to help developing
member countries reduce poverty and improve the quality of life of their people”?’. For this
purpose, the ADB provides loans, technical assistance, and grants to member governments. In
addition, the ADB provides direct assistance to private enterprises of the developing member
countries through equity investments and loans. Alongside financial help, the ADB provides
assistance by “facilitating policy dialogues, providing advisory services, and mobilizing financial
resources through co-financing operations that tap official, commercial, and export credit
sources”78,

The ADB is an active player in supporting education sector in Central Asia countries. As in the case
of the World Bank, these projects can have indirect contribution to inclusion in education.

3 http://www.worldbank.org/en/about/what-we-do

™ https://www.worldbank.org/en/topic/social-inclusion#2

& http://www.worldbank.org/en/region/eca/brief/central-asia
8 https://www.adb.org/about/members

" https://www.adb.org/about/our-work

8 https://www.adb.org/about/our-work
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3.2.7 GIZ (Deutsche Gesellschaft fiir Internationale Zusammenarbeit)

GIZ GmbH is a German development agency that provides worldwide services in the field of
international cooperation for sustainable development. It is headquartered in Bonn and Eschborn.
GIZ has a rich experience in the areas of economic development, employment, energy, environment,
peace, and security. The main focus of GIZ is providing advisory services and design national
development projects in more than 130 countries around the world?.

GIZ actively supports the reforms of HE and VET systems in Central Asia (except in Turkmenistan),
as in previous periods, the inclusive education has been supported indirectly only. In a few
countries (such as Turkey, Sri Lanka, Kosovo) GIZ has included social cohesion and inclusiveness in
its formal and non-formal education projectsgo.

9 https://www.giz.de/en/html/about_giz.html
% see e.g. : https://www.giz.de/expertise/downloads/giz2014-en-faltblatt-22-sri-lanka.pdf
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4 Promising Initiatives and Practices Promoting Social
Inclusion in HE and VET

A large number of initiatives aiming to foster social inclusion in and through education have been
taken in Europe, Central Asia and elsewhere. Many of them are not necessarily documented,
especially if they are run by non-governmental organisations. Even if information on relevant
programmes, projects, activities exist it is often piecemeal and impact evaluation showing ‘good
practice’ in the area is rare.

This section of the review report, therefore, restricts itself to presenting briefly a number of current
programmes or projects/initiatives within the European Union and in Central Asia, for which the
authors found information pointing to their practical relevance and impact.

4.1 Examples from the EU

4.1.1 Socio-Political Accompanying Programme for “Leadership for Syria” Scholarship

Holders81
Country Germany
Level of education Higher education O VET I Non-formal education

Name of the HEl/ VET | University of Konstanz
school/ non-formal
education provider

Implementation period | 2016 - 2017

German Federal Foreign Office and the State of North Rhine-
Source of funding Westphalia
Budget: 480,000 EUR

The Syrian conflict has caused millions of victims since its outbreak in 2011. It continuously affects
all aspects of life in Syria, including Higher Education which used to be one of the most developed in
the Arab countries. After the crises broke out, many students and academics have been arrested,
killed or forced to flee.

In order to help Syrian students to continue their university education, the German Academic
Exchange Service (DAAD) launched a new scholarship programme in 2014 - Leadership for Syria. It
is designed for Bachelor, Master’s and postgraduate students from Syria as well as for Syrian

8 This case study is based on Evaluation of the Socio-Political Accompanying Programme for “Leadership for Syria” Scholarship Holders (Authors: Jan
Helbich, Felix C Seyfarth and Andrea Miskovicova, 01/2018) with kind permission of the DAAD.
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refugees. Out of more than 5 000 applicants, only 4 % have been awarded the scholarship
Leadership for Syria by November 2015.

The main objective of the programme is to prepare future leaders to rebuild a war-destroyed Syria.
To fulfil this goal, the Leadership for Syria scholarship has been supplemented by a mandatory
socio-political accompanying programme focused on personal competence, good governance and
sustainable economic development. The LfS Accompanying Programme was run by the Academy
for Further Academic Education at the University of Konstanz, taught by 18 lecturers from various
academic disciplines. The programme was composed of e-learning modules as well as of three on-
the-campus workshops. Online components have been developed in cooperation with the
Karlsruhe Institute for Technology (Zentrum fiir Mediales Lernen, ZML).

The Programme was focused on developing understanding of democratic societies and sustainable
economic policy among students who are expected to lead the reconstruction of Syria after the
conflict ends. The Programme intended to provide knowledge and skills in (i) peace settlements
and public security, (ii) normative principles of democracy, rule of law, (iii) the role and varieties of
civil society and designing political institutions for multi-ethnic societies, (iv) the challenges of
corruption and organized crime, (v) principles and institutions of transnational economic
cooperation, (vi) principles and institutions of social policy and educational systems, (vii) ethics of
public administration, corporate social responsibility, (viii) nature of teams and teamwork,
mobilization of individualized human capital, (ix) coping with post-traumatic syndromes once back
in Syrias2.

Out of 185 participants who completed the entire programme, 152 successful graduates have been
awarded a certificate corresponding to 6 ECTS. 33 participants who failed to meet all the study
requirements received an attendance certificate.

Ex post evaluation of the LfS Accompanying Programme confirmed that despite its pilot nature the
2016/2017 Accompanying programme proved attractive and relevant to its participants. The most
valuable result of the Accompanying programme seems to be the shift in students’ mind-set: nearly
73 % of them believe that they increased their tolerance and respect for different opinions in the
Syrian context. 52 % of students agreed with the statement that they strengthened they role in the
Syrian ex-pat discourse and community, which is perceived particularly by their family members,
and 56 % of them think that they made progress towards their integration into German society
resulting from their participation in the LfS Accompanying Programme.

One month after completion of the LfS Accompanying Programme almost 54 % of alumni were
already looking for a job in Germany and more than 19 % of them were currently working in
Germany (this figure includes also students who work part time). This development is in line with
the intervention logic of the programme because future leaders of Syria need to (i) get sufficient
work experience in reputable companies before they return home, and (ii) further develop their
personal and professional networks that later can be used for bilateral cooperation among
Germany and Syria. At the same time, German economy will benefit from highly talented and
motivated professionals who will pay back their scholarships in form of taxes and social security
contributions.

82 Leadership for Syria: Launch of the supplementary studies programme at the University of Konstanz, 11 November 2016, keynote by professor
Wolfgang Seibel
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4.1.2 Tackling early school leaving in Latvia

Country Latvia

Level of education [] Higher education VET ] Non-formal education

Name of the HEl/ VET | The State Education Quality Service
school/ non-formal
education provider

Implementation period | 03/2017 -12/2022

Source of funding European Social Fund

From 16 March 2017 to 31 December 2022 Latvia will implement the ESF project No.
8.3.4.0/16/1/001 “To reduce early school leaving by implementing preventive and intervention
measures”. The purpose of the project is to reduce early school leaving (ESL) among children and
youth by implementing preventive and intervention measures in 614 educational institutions for
pupils of forms 5 to 12 of general education institutions, as well as for pupils of forms 1 to 4 of
vocational education and training (VET) institutions.

The State Education Quality Service (SEQS) is the project beneficiary and implementer. During the
project, individual financial and advisory support will be provided to pupils and VET students
subject to the risk of early school leaving, systemic support for identification and registration of the
risk group, creation of a supportive learning environment, professional improvement of teachers
and youth initiative projects for early leaving from education and training prevention through non-
formal and informal learning and quality youth work.

Data and evidences

On the basis of Regulations of the Cabinet of Ministers No. 871 of 04.08.2009 on “Procedures for
Registration of Children who have Reached the School Age”, all 5 to 18 years old children are
monitored, gathering information on those children who are in the Population Register, but are not
registered in any educational institution. Regulations of the Cabinet of Ministers No 89 on the
“Procedure stipulating how an educational institution should inform parents, municipal or public
institutions if a pupil is absent from the educational institution without a justified reason” of
01.02.2011 envisages monitoring of pupils for absence without a justified reason in general
education (including the distance learning programmes) and vocational education programmes,
stating reasons of absence, number of classes (days) not attended, as well as measures taken by the
educational institution and the local government. They are monitored through the State Education
Information System.

Initial situation

In 2014 and 2015, Latvian Ministry of Education and Science conducted several studies to gather
evidence on possible prevention and intervention measures: “Opinion of young people aged 18-24
who stopped their studies. Recommendations.” (University of Latvia, 2014); “Survey of general and
vocational education institutions about the causes and risks of ESL in youth aged 13-18 years.
Recommendations.” (Baltic Institute of Social Sciences, 2014); “The opinion of 15-20 years old ESL
youth (318 persons)” and 5 expert interviews. (Ltd. "Excolo Latvia", Pooling Center, 2015). The
results showed the following opinions of ESL youth on the main absence reasons:

* Inability to cope with learning process and curricula (65%);
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* Unfavorable social environment and health problems (39%);
* Poor economic conditions (38%);
* Bad relationship with teachers and/ or schoolmates (24%);
» Lack of parents” involvement (3%).

Official ESL data in Latvia:

* Inthe general secondary schools, on average 2 440 students per year did not finish or
continue their studies (5.6% drop out). The highest share of ESL is represented among the
10th grade students - 8.9%;

* InVET, on average 4 638 students per year leave education (12.8% drop out). VET students
most often drop out in the first two years of study.

Based on the findings of the studies and official statistical data, the project targets the following
groups:

* General education 5th-12th grade students - 9 079 students annually (i.e. 45 397 during the
whole project duration 2018 - 2022);

* Initial VET forms 1 to 4 - 3 821 annually (19 107 during the whole project duration 2018 -
2022).

The project includes activities at both individual and institutional level:

PERSONALIZED SUPPORT INSTITUTIONAL MEASURES
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Dormitory

eguipment
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Individual learning / lﬂ
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Assistance of specialists \\s, 11}-
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NGO activities I/ L'

After the first year of project’s implementation, a total of 6080 students receive support based on
their individual support plans. The majority of students have received counselling support (4646
persons), meals (1180), transportation compensations (761), dormitory (547), etc. More
information can be found here: https://ikvd.gov.lv/esf-projekts/; http://www.pumpurs.lv/.
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4.1.3 You Also Have a Chance!83

Country Slovakia

Level of education Higher education O VET 0 Non-formal education

Name of the HEl/ VET | University of Economics in Bratislava
school/ non-formal
education provider

Implementation period | Since 2015

The Center for the Study of Ethnicity and Culture (CVEK)
Source of funding The University of Economics in Bratislava (EUBA)
The Tatrabank Foundation

The CVEK together with the EUBA continues in the academic year 2017/2018 the programme “You
also have a chance!” aimed at supporting Roma applicants for study. The objective of the
programme is to contribute to the elimination of educational inequalities between Roma and non-
Roma population in Slovakia and to enable them to obtain high-quality education in the economic
field.

Through grants, CVEK provides various assistance to Roma students, such as the preparation of
study applications, the application for accommodation or a study scholarship. CVEK also covers
accommodation costs at an EUBA facility. The University provides free pre-study courses during the
weekend meetings in Bratislava.

Programme participation requirements include:

¢ completed secondary education with a school-leaving certificate or a study at a secondary
school with a school-leaving examination in school year 2017 /2018,

* Dbelonging to the Roma minority,
e completed pre-study courses and continuous training and tutoring.

Thanks to this project, 4 Roma students were admitted to EUBA since September 2015. Currently,
two of them have successfully defended their theses and obtained a bachelor’s degree.

One of the two successful students is Jan Lakatos. As a child, he went to the Roma class at an
elementary school in Hurbanovo, where he lived. All children learned in “regular” classes, but Roma
children were in a separate classroom. When he was to go to the sixth grade, the school dissolved
the Roma class and move Roma children to “regular” class. After the primary school, Jan was
interested in economy since he was counting money for food at home. Finally, he decided to study
at a business academy. There were half of Roma students in the class. When graduating from this
initial VET school one of his classmates told him about the program “You also have a chance!” that
supports Roma students in their higher education study ambitions. Entry exam would have to be
passed as any other students, but tutoring was available. Jan first completed the pre-study course
and then took the university admission test. He admits that sometimes he needed tutoring, but
never wanted to give up. To earn some money while studying, he worked as a financial adviser and
even acted in one episode of a Slovak TV series. As many as 25% of his classmates did not go
through the first year, but Jan made it and earned a bachelor’s degrees.

% http://cvek.sk/you-also-have-a-chance/
84 https://domov.sme.sk/c/20898146/mlady-rom-doma-ratal-kazde-euro-teraz-je-absolvent.html
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Another eight undergraduate Roma students are currently involved in the programme.

4.1.4 Innovative educational practices for an inclusive and participatory Europe -
bridging the gap between university and non-formal education8>

Country Belgium, Germany, Romania, Great Britain, Spain

Level of education Higher education 0O VET Non-formal education

Haute Ecole GALILEE Bruxelles

Eberhard Karls Universitaet Tuebingen
Name of the HEl/ VET
school/ non-formal
education provider

Universitatea Babes Bolyai
City University of London
Universitat Autonoma de Barcelona

Thomas More Mechelen-Antwerpen

Implementation period | 31.12.2016 - 31.12.2018

Source of funding EU

Preventing violent radicalisation implies promoting democratic values, fundamental rights,
intercultural understanding and active citizenship. Based on Bondy Blog’s 10-year experience, 6
high education institutions launched an action-research on participatory educational and media

practices involving their students along with disadvantaged young people.

Bondy Blog showed that meaningful media practice was a powerful tool for longer-term
engagement of disadvantaged youth in their society, by making them gaining self-esteem and
critical thinking. By integrating this experience within high education curricula, creating new
synergies with non-formal education, the partners aim at training a new generation of journalists to

participatory and intercultural journalism, as well as ensuring the sustainability of the project.

By giving voice to young people who are usually underrepresented in mainstream media, the
project also aims at promoting media pluralism in Europe. Each institution developed local

partnership with civil society organisations working with disadvantaged young people. Students

and young people jointly produce media content, with a peer-to-peer training approach. The
content is broadcast on 6 new local online media. 4 itinerant workshops allowed the six local
groups to visit and meet each other, share best practices and experiment intercultural dialogue at

European level. The summer school also involved other European students and disadvantaged

youth, as well as European networks active in education, media literacy, the fight against

discrimination, and religious representatives.

At the end of this 2-year project, all partners will produce a multimedia educational tool and a

paper publication (open license) to be widely disseminated in educational and media worlds.

Recommendations will also be presented to European and national decision makers.

8 https://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/580349-EPP-1-2016-1-BE-EPPKA3-IPI-SOC-IN
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4.1.5 Struggle Against Violent Extremism (SAVE)86

Country Turkey, Sweden, Poland, Hungary, Slovenia

Level of education Higher education VET Non-formal education

Konya Il Milli Egitim Mudurlugu

Selcuk Universitesi

Name of the HEI/ VET | Nystromska Skolan

school/ non-formal Zespol Szkol Ponadgimnazjalnych w Chojnie

education provider Koszegi Testvervarosi Egyesulet

Selcuklu Mahmut Sami Ramazanoglu Anadolu Imam Hatip Lisesi

PIA, informacijski sistemi in storitve d.o.o.

Implementation period | 1.9.2017 - 31.8.2019

Source of funding EU

The Paris Declaration of Education Ministers reconfirmed education as a powerful weapon against
extremism. Schools and educators are on the front-line to help young people at risk of
radicalization, so it can be stated that education is a form of extremism prevention.

Main objectives of this project include:

* Teachers will be equipped with knowledge and skills to detect the warning signs of
extremism and how to respond to them.

* Students will be empowered on respect for human dignity, freedom (including freedom of
expression), the rule of law and respect for human rights, citizenship, stereotypes,
discrimination, extremism, democratic values, cultural diversity, critical thinking and media
literacy skills in order to strengthen their resistance to extremism.

* Multiagency cooperation will be established to strengthen the response at institutional
level.

The project started with a Europe wide baseline assessment to identify levels of awareness and
extent of extremism in schools in 12 EU countries. After the analysis there will be a teacher training
activity for teachers. Following this training, teachers will prepare lesson plans to include
“extremism issues” in the curriculum of mainstream schools. Once developed, teachers will
introduce them to wider teacher audience in their schools and neighbour schools.

The second part of the project is sensibilisation of students against extremism. This activity
includes also students” democratic elections. Students will also share learning activities with
students from partner countries. They will learn fundamental values that lie at the heart of the
European Union and organize workshops in their countries for other students.

Second part of students training will focus on critical thinking so that, particularly in the context of
the internet and social media, they are able to distinguish facts from opinions, to recognise
propaganda and to resist all forms of radicalization and extremism. In addition to that, students
learn how to protect themselves against the extremist groups. As a part of this training they will
learn how to create their own “Digital Peace Propaganda” as a counterextremism movement. After

86 https://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/2017-1-TR01-KA201-046311
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this training activity students will organise training activities for other students in their countries.
They will prepare their awareness campaigns and disseminate them via social media and local,
national or international channels.

4.1.6 Youth counselling against radicalisation - a holistic approach to support
vulnerable adolescents (YCARe)3”

Netherlands, Spain, Germany, Slovenia, Ireland, Greece, Slovakia,

Count .
4 Austria

Level of education [] Higher education [J VET Non-formal education

Stichting Dr. Hilda Verwey-Jonker Instituut

Asociacion andaluza de apoyo a la infancia - ALDAIMA

ZDK Gesellschaft Demokratische Kultur gGmbH

Name of the HEI/ VET | Integra Institut, Institut za razvoj clovekovih potencialov

school/ non-formal Meath Community Rural and Social Development Partnership Ltd
education provider Akadimaiko Diadiktyo

QUALED obcianske zdruzenie pre kvalifikaciu a vzdelavanie
E-C-C Verein fuer interdisziplinaere Bildung und Beratung

Kultur und Arbeit eV

Implementation period | 1.12.2015-31.1.2018
Source of funding EU

YCARe is a unique international project aimed at supporting youth counsellors in preventing and
combating radicalization. Project partners collect best practices and create a wizard and set of
materials. There have been several national and international projects to exchange and disseminate
knowledge and best practices in recent years. However, the added value of YCARe is based on the
feedback from youth counsellors who use these materials. The partners have created a learning
environment in which they develop best practices, create guides and invent activities.

In the past few years radicalization towards violent extremist and terrorist positions is considered
an increasing threat in the European Union. Because of recent terrorist attacks, an increase of
young people who participate or sympathize with extremist groups and an increase in other forms
of violence and intolerance radicalization has become a priority challenge for the political agenda.

The project aims to build professional capacity of the first line practitioners. To prevent
radicalization, there are three categories of activities: for professionals, for youth and for the
general population. Main target group is youth counsellors who are in direct contact with
individuals at risk, or vulnerable groups in society.

Needs assessment of professionals in eight European countries has taken place. This assessment
included an online questionnaire in which youth counsellors had clarified their views on
radicalization and their own needs in the profession. In addition, with dozens of professionals were

87 https://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/2015-1-NL01-KA202-008861
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interviewed to identify their perceptions of radicalization and their own role as experts in the fight
against this phenomenon.

The questionnaire surveyed the opinions of the target group on the phenomenon of radicalization.
[t covered its definitions, risk factors, the impact of radicalization and the need to address this issue
(education, information and available resources). The questionnaire was answered by 346
professionals working with the following groups: young people in general (31%), people at risk of
social exclusion (25%), children and families (20%), migrants (7%), offenders (7%) and
disadvantaged people (4%). All respondents demonstrated a solid understanding of the
radicalization issue, but at the same time some inconsistencies that could affect the decision of
experts when to intervene were revealed. Lack of specific literature dealing with the radicalization
of the youth is another weakness highlighted by interviewed professionals.

As a result of the project, a guide for youth counsellors aimed at support for vulnerable youth was
created to prevent the escalation of their problems and anti-social behaviour, criminality or joining
terrorist organizations. The YCARE Platform is an online database that includes a modular range of
awareness-raising activities, learning activities and best practices for youth counsellors, trainers
and other who are interested in using new didactic materials to combat issues such as
radicalization. All project outputs are available at online platforms and mobile applications, offering
new ways for interaction between lecturers and training participants.88

4.1.7 Linking quality and social inclusion in higher education in Croatia 8°

Netherlands, Spain, Germany, Slovenia, Ireland, Greece, Slovakia,

Count .
4 Austria

Level of education Higher education [J VET [] Non-formal education

Institute for Social Research (IDIZ)

Name of the HEL/ VET | University of Rijeka / University of Zadar

school/ non-formal The University of Applied Sciences “Marko Marulic” in Knin
education provider Association for Higher Education Development “Universitas”

Agency for Science and Higher Education

Implementation period | 22.8.2013 - 21.2.2015

Source of funding European Social Fund

The E-Quality project focuses on the development of quality culture that includes reflection of the
social inclusion in higher education (HE) at higher education institutions in in Croatia.

Main project objective was to develop an institutional quality culture at HE institutions in Croatia
which values social inclusion as one of its core elements.

Specific project objectives:

* improving quality of education of disadvantaged persons (by developing mechanisms for
continuous enhancement of quality in education);

% https://www.ycare.eu/

8 http://noviweben.iro.hr/2018/02/19/e-quality-linking-quality-and-social-inclusion-in-higher-education-in-croatia/
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* increasing social inclusion of disadvantaged persons within HE institutions (through the
development of quality culture which values social inclusion as one of its core elements);

* in the longer term, the action supports HE institutions in increasing the number of
disadvantaged persons enrolling to and completing HE (by developing a pilot “quality label”
to be awarded to HE institutions as an incentive for creating a socially inclusive quality
culture).

Main project results are:

* Obstacles, threats and needs for access and participation of disadvantaged students in
partner HE institutions were identified;

* Quality assurance committees at partner institutions were trained on developing socially
inclusive quality assurance procedures;

* Quality assurance procedures at partner institutions have been upgraded and introduce a
new social inclusion component;

* Recommendations were developed for the Agency for Science and Higher Education for
socially inclusive quality assurance procedures at higher education institutions in Croatia;

» Pilot “quality label” for socially inclusive higher education institutions was launched.

All the results are published in the key output of the project, which is the series of six publications
that address quality enhancement and fostering equity and social inclusion in the higher education,
the “E-Quality Edition”, 2 of which were published in print and 4 are available as online
publications.

4.1.8 LaLiga Espafiola de la Educacion y la Cultura Popular (LEECP)?°

Country Spain
Level of education [ Higher education VET Non-formal education
Name of the HEl/ VET

school/ non-formal
education provider

Implementation period | since 1986

Source of funding European Social Fund, Government of Extremadura

Spanish League of Education and Popular Culture is an independent Spanish non-profit
organisation founded in 1986 by a group of professionals in education. It has 250 employees
engaged in a wide range of activities including social, educational and welfare services. One of its
main objectives is to enhance civic education for youth and adults through the teaching and
learning of democratic values, the respect to human rights and the development of a real social
solidarity.

LEEPC seeks to promote the socio-occupational integration of young people at risk or in a position
of exclusion by working along two main lines:

 http://www.ligaeducacion.org/
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e Orientation and socio-occupational integration and increasing employability,
e Vocational training.

To achieve this goal, LEECP implements several educational programmes in priority sectors such
as: Children, Family, Youth, Immigration, Public Schools, Education for Citizenship and Human
Rights and International Cooperation. Every single year more than two hundred thousand people
benefit from those programmes (directly and indirectly). Great majority of its actions are address
groups at risk of social exclusion both in rural and urban areas.

LEECP has acquired extensive professional experience in the field of vocational training through
providing vocational training programmes for people at risk of social exclusion and contributing to
their social and labour integration by implementing innovative programmes related to European
employment initiatives. Those initiatives are funded by the Government of Extremadura and co-
financed by the European Social Fund.

The most important are the following ones:

* PCPI workshops (Initial Professional Qualification Programme) aimed at developing
employability and socio-educational reintegration of young people (16 to 21) who have left
the educational system without completing mandatory educational goals and are at risk of
social exclusion.

* Training Activities aimed primarily at unemployed workers. Practical workshops in
companies in different fields (community services, catering and tourism, personal image,
construction, etc.).

* Employment Workshops (rehabilitation, appreciation, protection and maintenance of social
facilities in rural areas).

* (Casa de Oficios (Home Care and Nursing Home Assistance) aimed at supporting the
integration and development of the employability of unemployed workers (aged 25 to 45).

* OPEAS (Professional Counselling and Self-Employment Assistance) aimed at supporting job
seekers at the labour market.

Target users are unemployed young people between 14-30, young people at risk or in a position of
social exclusion as well as unaccompanied minors.

Key principles of LEECP are increasing employability skills through individual approach, enhancing
personal autonomy and independence, integrating young migrants into the labour market and
fighting against social exclusion.

4.1.9 European Learning Environment Formats for Citizenship and Democracy (ELEF)

Country Germany, Spain, Poland, Denmark, Hungary

Level of education Higher education [ VET 0 Non-formal education

Universitit Bremen

Universidad de Sevilla

Name of the HEI/ VET Wszechnica Uniwersytetu Jagiellonskiego Spolka z Ograniszona
school/ non-formal Lo .
. . Odpowiedzialnoscia
education provider
Sosu Ostjylland

Artemisszio Alapitvany
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Implementation period | 31.12.2016 - 31.12.2018

Source of funding EU

This project develops, implements, evaluates and upscales three different formats of innovative and
inclusive democratic learning environments to enhance the civic competence and knowledge about
democratic values of young people in Europe. Aim of the project is to prevent violent and political
radicalisation by promoting intercultural understanding, learning approaches, fundamental rights
and active citizenship. 91

The three different learning formats are being implemented in Germany, Spain, Poland, Denmark
and Hungary. While the formats vary in terms of their didactical methods and approaches, they
follow the same common objectives to promote democratic learning environments:

* addressing democracy-specific topics and contents (participation in society, social
inclusion, anti-discriminatory measures, movements and policies, citizenship, equality,
moral awareness, justice, human rights),

* facilitating learning and teaching processes that observe and foster democratic principles,
* promoting democracy-specific educational policy goals.
The three approaches include:

» “Street Education” - direct interaction and political dialogue with young people from
disadvantaged areas and backgrounds,

* “Investigating Democracy in Action” - working with students and teachers to develop a
curriculum module for participatory learning approaches that can be integrated into the
teacher training and school curricula,

* "Democracy Workshops" - innovative, experimental and multimedia learning encounters
are organized in the form of a future workshop for young people.

These three different approaches are based on tested didactical and methodological principles, that
will be evaluated in terms impact, effectiveness and sustainability in a comparative perspective.92

ot http://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/580426-EPP-1-2016-1-DE-EPPKA3-IPI-SOC-IN
92 https://eu.daad.de/infos-fuer-hochschulen/beispiele-aus-der-praxis/erasmusplus-politikunterstuetzung/de/55312-european-learning-environment-
formats-for-citizenship-and-democracy-elef/
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4.2 Examples from Central Asia

4.2.1 The OSCE Academy in Bishkek?3

Country Kyrgyzstan

Level of education Higher education VET ] Non-formal education

Name of the HEl/ VET | The OSCE Academy in Bishkek
school/ non-formal
education provider

Implementation period | Since 2002

. 19 OSCE participating countries
Source of funding

In-kind contributions from OSCE’s other partners

The OSCE Academy in Bishkek is the OSCE’s flagship education initiative in the Central Asian region
to promote its commitments to young people in the five Central Asian countries and in Afghanistan.
The OSCE Academy aims at fostering regional cooperation, conflict prevention and good
governance in Central Asia through post-graduate education, professional trainings and intellectual
exchange.

The Academy pursues its mission through the following activities:

e providing expert training and education in human rights, media development, conflict
prevention, management, resolution, post-conflict rehabilitation, and in economics,
governance and development;

¢ conducting demand-driven and practice-oriented research on relevant Central Asian topics
aiming at local, national and regional security-building;

e supporting the exchange of information and scientific co-operation among Central Asian
academic institutions and their international partner organizations;

e establishing and developing a regional network of professionals and researchers.

In 2004, the Academy launched its flagship programme, Masters programme in Political Science
with focus on Central Asia. The programme was designed to serve the young generation of
intellectuals from the whole region, and thus efforts have been taken to ensure balanced
representation of each Central Asian state. In line with international efforts to assist political
transition in Afghanistan, the Academy started accepting students from Afghanistan since 2008.

In 2011, the second graduate programme was launched, MA in Economic Governance and
Development. This represents a result of the Academy's efforts to maximize its contribution to
developing human professional capital in the sectors of particular importance for Central Asian
states and societies. This multidisciplinary programme has been attracting students from various
fields and with various backgrounds, but with common commitment to contribute to economic
development, governance and policy-making in Central Asia.

The Academy develops a wide network of partnerships with leading international and local
institutions. Of particular importance has been the cooperation of the Academy with the Geneva
Centre for Security Policy (GCSP) and the Norwegian Institute of International Affairs (NUPI).

 http://www.osce-academy.net/en/

36



Review Report "THE ROLE OF EDUCATION IN SUPPORTING SOCIAL INCLUSION AND RESILIENCE AGAINST RADICALISATION AMONG YOUTH
IN THE EU AND IN CA’

In 2016, the Memorandum of Understanding between the Organization for Security and Co-
operation in Europe and the Government of the Kyrgyz Republic on further activity of the OSCE
Academy in Bishkek was signed. The agreement will allow the Academy to continue educating
young professionals for an unlimited period of time.

4.2.2 Central Asia Institute in Tajikistan (CAI)%4

Country Tajikistan

Level of education [] Higher education VET Non-formal education

Name of the HEl/ VET | Central Asia Institute
school/ non-formal
education provider

Implementation period | Since 1996

Source of funding CAI

For many young women living in Central Asia, the right to shape the path of their live was limited.
Whether dictated by culture, circumstance, family, or poverty, these young women cannot freely
choose their career, their partner or even how they spend their days. It’s all too common for women
in Tajikistan to surrender their chance for education and career to help their struggling families,
frequently by marrying an older man or working as low-paid laborers.

Against this backdrop, CAI promotes education, especially girls’ education, in the mountainous
regions of Tajikistan. The older schoolchildren of the remote regions of Gorno-Badakhshan
Autonomous Region (GBAO) participated in courses of English, Russian and IT while staying in
Khorog for one month. These courses were organized and financed by CAI in Tajikistan with
partner organization Nur. The courses were conducted at the Presidential school and were
attended by 44 students from Zhamak village of Vanj District, Vanqgala village of Shugnan District,
Kona-Kurgan village of Murghab District and Langar village of Ishkashim District. The purpose of
these courses was to increase the knowledge of the schoolchildren and to help them in applying to
universities after secondary school.

“I have always been craving for getting good education. One thing I want to mention is that the
contributions made by CAI in pursue of my education is profound” says Ayperi Kubanichbekova
from Tajikistan. She lived with her mother, grandmother, and younger brother in Murghab District
until 10th grade. After that she applied for the Future Leaders Exchange Program and continued
her studies in the USA. A year later, she came back to Tajikistan and continued her studies at the
Aga Khan Lycee in Khorog. After graduating from secondary school Ayperi studied at the Tajik
Institute of Foreign Languages (TIFL) in Dushanbe. There she received a bachelor’s degree in
foreign languages with a specialization in English. In 2013, Ayperi applied for CAI scholarship and
became the first CAI scholarship holder in Tajikistan. Ayperi has recently graduated from TIFL and
hopes to get her master’s degree in law from the University of Bishkek in Kyrgyzstan.?s

% https://centralasiainstitute.org/
% http://cai-tajikistan.org/
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4.2.3 Vocational Education for Street Children in Kyrgyz Republic %6

Country Kyrgyzstan
Level of education [] Higher education VET L] Non-formal education
Name of the HEl/ VET

school/ non-formal
education provider

Implementation period | 1.1.2006 - 30.4.2010

Source of funding Government of Norway

This project focused on improving the situation of significant numbers of street children with
efforts to support the reintegration of street children into normal life through specialized
vocational training in the Bishkek area. It provides vocational training opportunities based on the
methodology and pedagogy provided by Akershus University College from Norway.

The following results were achieved:

* Street children methodology with focus on social adaptation into existing vocational
education system was developed. 25 teachers passed through intensive capacity building
programme and are able to teach vocational education subjects for street children.

* Training curricula and methodological base of VET for street children was elaborated and
introduced into vocational education system. Curricula and training materials and
certification procedures were developed, prepared and approved in 4 new vocational
professions: dry construction foreman, landscaping, hotel and restaurant service, infant
child meals.

* VET courses for street children run in schools and employment opportunities for street
children are provided through close partnership with private sector. There are 21
rehabilitation groups nationwide established in vocational education system. Only few of
them have special vocational training courses for street children due to variety of reasons,
such as lacking methodology and training materials, or limited staff. Project helped 3
schools to develop methodologies and trainings programs in different subjects that will be
further disseminated among other schools in vocational education system. 135 children
participated in vocational training courses with others from disadvantaged families. 90
children successfully graduated from vocational training courses. 80 % of participating
students obtained work placements in respective companies and are in regular
employment. Some of them continue in higher education.

» Technical capacity of selected schools is strengthened. 3 pilot vocational schools were
improved by refurbishing theory classes, labs and dormitories. New equipment has been
provided to schools (such as new machinery, sewing machines, computers) that give an
opportunity to practice and be prepared for work.

Programme’s success can be illustrated by a story of one VET student: “I was a problem child. I
could not get along with my parents so I left home and became a street child. Finally, I ended up in
the Child Rehabilitation Centre which I did not like at all. Later I was enrolled in this vocational
school. Although I had to go through an adjustment period, I did learn a profession, but more
importantly I learned here, thanks to my teachers, how to solve my personal problems. I reconciled

% http://dbase.caep-project.org/project/vocational-education-for-street-children-in-kyrgyz-republic/
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with my parents, and [ have no grudge against society any more. After graduating from the school, |
registered in a college and I look to the future with confidence.”97

4.2.4 Education Improvement Programme

Country Kyrgyzstan, Tajikistan, Kazakhstan

Level of education Higher education [] VET I Non-formal education

Name of the HEI/ VET | University of Central Asia (UCA)
school/ non-formal 20 government secondary schools (grades 7-11)

education provider few selected private schools

Implementation period

Source of funding UCA

The mission of UCA is to promote social and economic development of Central Asia, particularly its
mountain communities. It aims to provide higher education of an internationally recognised
standard and help the people of the region to preserve and build their rich cultural traditions.%
Through its Education Improvement Programme (EIP) the UCA aims to pilot a programme fostering
high quality education for responsible citizenship in several countries of the region.

EIP% is designed to enhance students' academic achievements and opportunities for entry to high-
quality universities and to be ready for responsible citizenship. Based on a cooperation with
education ministries, district education officers and school staff, EIP accents Science, Technology,
Engineering, Mathematics (STEM), Information Communication Technology (ICT), and English,
aiming to develop competencies such as critical thinking, creativity, cooperation and
communication, required for full participation in economic, social, and cultural life.

EIP facilitates professional development of teacher educators, secondary school teachers and
school administrators to ensure effective delivery of programme outcomes, pilot best practices and
innovations that can then be expanded. In each selected district there will be an EIP ‘District
Resource School', that will share experience more widely with other schools, providing an
important cascading effect that will have a much wider impact on school education. Through
ongoing research, monitoring and evaluation this programme aims to provide a model that can be
extended nationally and regionally. It will contribute to improving the quality of education in
Central Asia and promote social and economic development of this region.

EIP will achieve its objectives through the following:

e appoint a Steering Committee to provide guidance during its implementation and ensure
delivery of programme outputs and achievement of programme outcomes;

¢ conduct a literature review to identify the current state and future plans;

e conduct a situational analysis in schools to determine priorities and identify potential
improvement strategies;

" https://erc.undp.org/evaluation/evaluations/detail/4351
% http://www.ucentralasia.org/About
% http://www.ucentralasia.org/Academics/EIP
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* use low-cost, high-impact strategies to improve the quality of teaching and learning during
and after school, to ensure sustainability and scalability;

e work with the Institutes for Professional Development (IPD), Teacher Training
Institutes/Methodological Centers (TTI/MC) and Universities to facilitate the professional
development of teacher educators, school administrators and secondary school teachers
through a programme of activities;

e develop partnerships with the government and NGOs to facilitate attainment of each
country's National Education Development Strategy;

* identify capacity of a school in the district to serve as a ‘District Resource School’;

¢ conduct ongoing monitoring and evaluation.

4.2.5 UNICEF programmes and activities aimed at fostering inclusiveness of education
systems

Kazakhstan: An impact evaluation on a conditional cash transfer programme for pre-school
education in Kazakhstan, supported by UNICEF, found that the conditional cash transfers
significantly increased the proportion of pre-school-age children in poor households who had never
attended preschool: in 2012 this figure stood at 84 per cent in treatment areas compared with 70
per cent in control areas (O’Brien et. al., 2013).

UNICEF Tajikistan, in partnership with the NGO Economics and Education and the Ministry of
Education, is currently piloting a school-based early warning system in 60 schools. Predictors of
dropout include attendance, academic difficulties in core subjects, behaviour, being two years’
overage, and health and family circumstances. The system is paper-based in remote schools and
electronic in 10 pilot schools in Dushanbe, which are using electronic school journals with
attendance data. After the needs assessment, a plan is developed for children with three risk factors
- or two risk factors and irregular attendance - which is then implemented and monitored.
Homeroom teachers or school psychologists are in charge of following up each case, liaising with
the student and parents and other community members or organisations where relevant, such as
religious leaders or NGOs. (Source: Antonowicz (2014c); Abduvahobov (2015))

UNICEF and the Kyrgyz Academy for Education have jointly developed a practical manual for
schools to:

¢ Support the identification of students out of school.

¢ Improve school attendance and school absenteeism management.

e Identify students at risk of dropping out and support them adequately.

¢ Increase the awareness of the need for accurate data entry in the Education Management
Information System.

¢ Provide advice for teachers to engage with families, students and external partners and
services.

The manual will be disseminated across the country, making use of the August teachers’
conferences, or school social-pedagogues’ in-service training and other local or national
opportunities to raise awareness about out-of-school children, dropout prevention and tools and
best practices to address the issue. (Source: UNICEF Kyrgyzstan (2015))
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4.2.6 STRIVE (Strengthening the resilience of youth in universities against extremism
and violence)

This programme launched by the NGO Hedayah in March 2015 provides support to initiatives to
strengthen resilience against violent extremisms in different regions and countries of the world.

A recent STRIVE project concerning Central Asia could not be identified for the present review
report. However, the example below of STRIVE Pakistan could be instructive for neighbouring
countries in Central Asia. Furthermore, Hedayah recently (in August 2018) launched a Call for
Proposals with the aim to identify and support promising Civil Society Initiatives to
prevent/counter violent extremism in Central Asia, Western Balkan and MENA Region

STRIVE Pakistan

The focus is on strengthening the resilience of youth in universities against extremism and violence.
The project builds upon current NGO initiatives to empower and support university students on
and off campus to reject extremist thinking and champion tolerance, diversity and peace. Through
training modules and the expansion of ‘peace hubs’ the project will contribute to the development
of specific skills and critical thinking. Once equipped with the relevant skills and knowledge,
students are expected to disseminate ‘Tolerance, Diversity and Peace’ (TDP) dialogues within their
university campuses and local communities.

In particular: ..the programme is implementing the design, piloting and monitoring of an
interactive, activity-based training course on TDP. Master trainers in each university will run
sessions with students, faculty and university administrators. The expansion of existing volunteer
‘peace hub’ activities includes debates, essay and poetry competitions and sports events with a TDP
theme. To spread the message even further, the project will support the development of a TDP
website and social-media networks to enable students in different participating universities to
share their experiences. Training materials will also be published on the website so that other
bodies, universities and NGOs can adapt and use them.100

190 adapted from: ww.hedayahcenter.org/what-we-do/509/strive-global-program
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5 Challenges and Recommendations - with special focus
on PVE-E

4.1 Challenges

Build young people’s resilience against radicalisation is a very complex agenda, facing two
fundamental challenges:

1) Radicalisation risks and prevention modalities are highly dependent on the country context
and its vulnerability to violent extremism - conflict situation, demographics, citizenship
model, education system, etc. Thus, there is not one size fit all approach that can be applied
in all countries.

2) The amount of relevant and credible research and evidence available for country specific
policy making is limited. As a result, political commitment to targeted educational strategies
preventing radicalisation differs from country to country.

Nonetheless, there is a common understanding of the important role that education plays in
addressing the drivers of violent extremism and building learners’ resilience to hateful narratives
and propaganda that legitimize the use of violence. In other words, this intervention logic suggests
that prevention of violent extremism needs to build upon quality education, inclusiveness of
education systems and transition of youth to work. Generally accepted premises can be
summarised in the following way:

Interlinking quality education, inclusion, and transition to work

Quality education is a powerful tool for shaping people’s attitudes and opinions and can even
influence the way they treat each other and how they react to a diversity. In accordance with a
current global situation full of violent acts and radicalisation the role of education is becoming even
more crucial and discussed at a multinational level. It should be noted, however, that “Education
cannot prevent an individual from committing a violent act in the name of a violent extremist
ideology but the provision of relevant education of good quality can help create the conditions that
make it difficult for violent extremist ideologies and acts to proliferate”101. The role of education in
this area is mainly to create conditions that will strengthen learners’ commitment to non-violence
and peaceful behaviour and help them to build the defences against extremism and radicalization.
The role of educational policies as such is to ensure that the content of education will help learners
to develop resilience to violent extremism as well as to create an environment that is not
supporting in any way the expansion of extremism.

Interlinking the prevention of violence with other educational priorities and strategies

Results from research102 largely converge on the conclusion that all levels, sub-sectors, and types of
education, and even the structure and functioning of the system, can make their contribution to the
prevention of violent extremism:

¢ Early childhood and primary education can foster children’s development of empathy, a
crucial emotional attitude toward the prevention of intolerance and violence, especially
through adequate learning methods.

e At all levels of education, adequate curriculum and examination contents (in civic
education and other subject matters) but also and even more so appropriate teaching and

11 UNESCO. 2017a. Preventing violent extremism through education. A guide for policy-makers. Available online:
http://unesdoc.unesco.org/images/0024/002477/247764e.pdf
192 UNESCO (2016). Draft working paper for Guide on PVE through education(unpublished)
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learning methods (role play, group work, project work, etc.), as well as extra-curricular
activities (sports, theatre groups, etc.) can help to effectively promote critical thinking, self-
respect, and social skills which are relevant foundations for tolerance, social inclusion, and
intercultural cooperation.

e Vocational education and training, and more widely programs fostering integration into the
world of work can participate in these efforts; they have been found particularly effective
for helping adolescents and young adults “at the edge” of violent radicalization to
(re)integrate into social life and avoid further/future violence (or its support).

e Higher Education is particularly concerned by the challenges that teacher training has to
address to generate among the future teachers the necessary skills, knowledge, and
behaviour to help children/youth develop the mentioned skills for resilience, tolerance,
cooperation, etc. Since it has a high impact on the contents and methods of learning at the
preparatory levels, the degree and mode of selection into Higher Education also affects
inclusion/exclusion and social cohesion.

e More generally, there seems to be increasing evidence that phenomena of disintegration
and “lack of belonging” among youth (which, together with other factors, might lead to
extremist attitudes) tend to be less present in countries with integrated and relatively open
education systems, that is systems that are not highly selective, exclusive and/or segregated
(by public-private; ethnic or religious groups, etc.).

Complementary actions outside the formal education and training sector are generally also
particularly relevant. Indeed, in order to be effective, the “educational influences” and “role models”
that children and youth receive need to be consistent (or at least not mutually exclusive). In other
words, the mentioned skills and attitudes can hardly be developed by school and training
institutions alone; they need - if possible - an active support from parents and youth leaders, social
workers, cultural/religious authorities, etc.

Inter-sectoral action

Furthermore, discrimination and exclusion are neither generated nor can they be addressed by
education alone. Other policy areas such as housing, employment, urban/rural and community
development, culture have to take up the challenges as well, and possibly in a converging manner.

Understanding that a coordinated approach is needed, policymakers, teachers, NGOs, private
companies, families and parents should work together to identify and implement the most efficient
national and local solutions. A comprehensive list of good practices has been drafted by the Global
Counterterrorism Forum (GCTF) in cooperation with Hedayah. So-called Abu Dhabi Memorandum
on Good Practices on Education and Countering Violent Extremism (CVE) was endorsed by all 29
countries and the EU members of the GCTF in September 2014 in New York. The document is the
direct result of series of expert driven activities.

In 2016, a follow-up Abu Dhabi Plan of Action for Education and Countering Violent Extremism103
providing an illustrative list for how to advance and implement the good practices already outlined
in the Abu Dhabi Memorandum has been published. This non-binding action-plan includes specific
measures that can be adapted and introduced by individual countries. Given that it is an advanced
global initiative in this field, the following Recommendations largely refer to those provided in the
mentioned Action Plan, but also to the Paris Declaration of EU Ministers responsible for education
(2015) and the UNESCO Guide for policy-makers ‘Preventing violent extremism through education’.
These documents can be used as an inspiration and reference for policies and initiatives both in the
EU and Central Asia.

193 http://www.hedayahcenter.org/Admin/Content/File-30102016141558. pdf
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4.2

Recommendations

General Programs and Policies:

Promote the awareness of decision-makers in government institutions, and beyond, to the
benefits of education developing human values and preventing violence and extremism.

Support efforts for sharing and disseminating good practices outlined in the Abu Dhabi
Memorandum, EU and UN publications on ‘good practice’ relating to PVE-E and Citizenship
Education.

Use a multi-sectoral approach to enhance the effectiveness of PVE interventions through
education.

Design, develop and implement pilot programs drawing on the good practices outlined in
the Abu Dhabi Memorandum in collaboration with existing initiatives conducted by
Hedayah, GCERF and the EU RAN.

Commission and conduct research projects to evaluate - and draw on existing relevant data
on - the successes and failures of recent programs integrating education and PVE.

Ensure that the programs and policies promoted are designed and implemented with full
regard to States’ obligations under international law, including international human rights
law.

Initiatives related to curriculum and teaching-learning methods

Emphasize active learning methods, including through simulations and games, to develop
critical-thinking, civic responsibility and human values.

Integrate values of civic education and civic responsibility into popular subjects such as
math, science, engineering and medicine, where relevant, in both state and private,
including secular and faith-based, schools to give students a practical application of those
values.

Develop vocational training programs in regions where violent extremist recruitment is
triggered by unemployment and foster access of ‘youth at risk’ to such programs.

Institutional Initiatives (Schools and Higher Education Institutions):

Most importantly, take legal and other measures (internal ‘Rules and Regulations’) making
the school and university and its environment themselves violence-free, and empower girls
and boys alike to experience and learn how to live together in peace.

Promote teacher development in inter-cultural communication and facilitate opportunities
for dialogue and discussion within a school setting on core issues around the prevention of
violence and violent extremism.

Work within the schools and collaborate with educators to identify students that are on the
path towards violent extremism and intervene, keeping the students’ best interest at the
centre of interventions.

Promote accelerated learning programs that directly addresses dropout rates in countries
where this is a significant driver of radicalization and joining violent groups.
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Facilitate platforms that encourage collaboration between schools and private sector
companies to assist in job placement after graduation, both at the secondary school level
and the higher education level.

Train students and teachers on how to use the Internet safely and effectively; and integrate
counter-narratives strategies into this sort of training.

Government:

Train state officials (Ministries of Education, Culture, Youth, Sport, Religions) on basic
elements of PVE, including general awareness-raising, terminology, and their potential role
in preventing and countering violent extremism.

Link relevant ministries within the government on appropriate intervention plans and
strategies.

Train teachers in communication, critical thinking and resilience in order to prevent or help
them manage their own inherent biases and/or behavioural tendencies that may contribute
to lead students down the path of radicalization.

Equip teachers with proper knowledge about violent extremism in their own context, and
the push and pull factors that lead to radicalization and recruitment.

Institutionalize quality standards for learning for all types of schools (including those of
religious institutions).

Media and Technology:

Promote and enhance critical media literacy, particularly by educating children and youth
in the use of the Internet and social media, so as to develop resistance to all forms of
discrimination and indoctrination.

Support existing tools and media, as well as develop new tools and media (including games,
television shows, radio shows, social media platforms) to reinforce lessons around PVE-E
learned in a classroom setting in a fun and interactive way.

Private Sector:

Target corporate social responsibility programs in the private sector, and include the
private sector in public dialogue around PVVE-E.

Invite interested private sector companies to participate in education and training
programs and services for PVE.

Family and Community-Centred Initiatives:

Train and empower youth to serve as positive mentors to their peer school groups,
especially in areas where radicalization and recruitment violent extremist groups is high.

Involve youth and students in the development of PVE and education programs through the
development of opportunities for dialogue and debate.

Promote interactions between students/out-of-school youth and formal and informal
settings providing positive role models (in particular: youth movements; religious leaders;
music; sports, arts, etc).
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* Develop informal and formal programs for educating parents and families on PVE, including
on detecting early warning signs of violence and extremism. Communities and
municipalities can, together with schools, play a key role here.

* Create public awareness campaigns to educate the general community on how violence and
violent extremism can affect their daily lives, including calls for action.

*  Work with religious leaders, where appropriate, on PVE and education in religious schools.

Sports, Arts and Cultural Initiatives:

» Facilitate lectures and discussions between pupils/students and popular sports players and
artists as role models to promote non-violent actions.

» Reinforce lessons learned in a formal educational setting through school curricula and after-
school programs that engage children through sports and arts.
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